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Executive Summary  

The South Ward Community Schools Initiative (SWCSI) is a 
collaborative partnership between the Newark Public 
Schools (NPS) and the City of Newark. SWCSI began in 2015 as 
a school transformation strategy designed to address the barriers 
that prevent students from reaching their full potential.  
 

The goal of the SWCSI is to transform schools into nurturing, 

supportive hubs where students and families can access the 

resources they need to engage and thrive in education, career, 

and community. The SWCSI model is based on six key elements: 

1. High expectations for learning supported by clear instructional 

vision, rigorous instructional practice and integrated student 

supports 

2. Capacity to address student health and mental health 

3. Quality in-school and expanded learning time/opportunities 

4. Community of engaged, supportive adults 

5. High capacity partnerships and resource 

coordination/integration 

6. Integrated student data information system and approach to 

learning analytics 
 
Five South Ward schools—Avon Community School, Belmont Runyon, BRICK Peshine, Malcom X Shabazz High 
School, and Spencer Miller—were selected, through a rigorous competitive process, to transform their schools 
into community schools. After an intensive planning process, the schools began full implementation during the 
2016-17 school year. Metis Associates, in partnership with the Center for Research and Evaluation on 
Education and Human Services (CREEHS) at Montclair State University, was selected in 2017 to conduct a 2-
year evaluation of SWCSI. The evaluation is designed to document the successes, challenges and lessons 
learned, and assess the impact of the initiative on key student, family, school, and community outcomes. The 
following sections summarize the findings of the study. 

 
 
 
After a systematic review of documentation, and interviews and focus groups with key stakeholder groups, a 
number of overarching accomplishments and challenges were identified and are highlighted in the chart on 
the next page. It is important to note, however, that the school district and the initiative have been impacted 
by a number of important contextual factors.  For example, in 1995 the State of New Jersey took over the 
Newark Board of Education, and finally returned it to local control during 2018.  In addition, there were 
leadership changes at the district level (in July 2018, there was a change in superintendent, which in turn led to 
changes in district-level staffing overseeing the implementation of SWCSI), at the initiative level (In January of 
2017, the Newark Trust for Education replaced Newark’s Strong Healthy Communities Initiative as the 
intermediary organization), and at the school level (over the evaluation period, four of the five participating 
schools replaced their principals [once at two of the schools and twice at each of the other two schools], one 
school had a new Community Schools Director, and another school had a Community Schools Director on leave 
at the time of the site visits).  We cite these pervasive contextual changes because of their likely impact on 

EVALUATION METHODS  

 Interviews with key stakeholders 

 Surveys of school staff and parents  

 Visits at all 5 participating schools, 
which included interviews/focus 
groups with principals, Community 
School Directors (CSDs), teachers, 
members of the site-based 
leadership team (SBLT), and parents 

 Descriptive and rigorous impact 
analyses of student data, including 
average daily attendance, chronic 
absenteeism, academic 
performance, and graduation data 

 Review of program documentation, 
including needs assessments, 
schools’ strategic plans, and 
marketing materials 

IMPLEMENTATION FINDINGS 
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SWCSI implementation.  Reliable program evaluations depend, in part, on stability - a necessary pre-condition 
for high-fidelity program implementation. 
 

LEVEL IMPLEMENTATION SUCCESSES IMPLEMENTATION CHALLENGES 

SYSTEMS-
LEVEL 

● Support from a National Advisory Board and the 
Children’s Cabinet 

● Oversight and support from the Newark Trust for 
Education (the intermediary agency) 

● Technical assistance by the Children’s Aid National 
Center for Community Schools 

● Unclear communications about and lack 
of uniform long-term vision for 
community schools 

● Lack of a uniform and comprehensive 
data management and information 
system 

SCHOOL-
LEVEL 

● Clearer goals and more consistent implementation 

● Development of more inclusive decision-making  

● Higher quality professional development 

● Development of new partnerships  

● Strengthened academic, attendance and behavioral 
interventions and supports 

● Stronger use of data to make decisions 

● Presence of caring and supporting adults 

● Lack of uniform vision and large school-
level variations in the implementation of 
the community school framework 

● Need for more robust health and mental 
health services  

● Need for additional logistical support 
and guidelines for community school 
implementation 

● Low parent and family engagement 

 
 
 
 
Despite the above-noted challenges, during site visits at participating schools, key stakeholders (including 
principals, Community School Directors, teachers, parents, and members of the site-based leadership teams) 
reported that the SWCSI has led to a number of positive outcomes for their students, teachers, schools, 
families, and the community. Findings were consistent with results from the online surveys of educators and 
parents. A number of common themes emerged and are summarized below. 
 

POPULATION 

AREAS OF GREATEST (SELF-REPORTED) IMPACT  
REPRESENTATIVE QUOTES 
FROM SITE VISITS School staff (% reporting some 

to large impact) 
Parents (% reporting 
improvements)* 

STUDENTS 
 

 

 School attendance (88%) 

 Building relationships with 
adults and peers (87%),  

 Academic achievement 
(87%) 

 Social-emotional 
development (84%) 

 College and career 
aspirations (83%) 

 Students’ college and 
career aspirations (72%) 

 Students’ academic 
engagement (72%) 

 Students’ school 
attendance (70%) 

I believe the social component 
is a big piece. Making sure that 
they feel that they are part of 
something, feeling welcomed, 
feeling respected, feeling 
accepted. 

Attendance has been impacted 
the greatest. … The Success 
Mentors program and the 
attendance initiatives that we 
have brought into the school 
[have] reduced chronic 
absences by 16 percent. 

OUTCOMES 
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POPULATION 

AREAS OF GREATEST (SELF-REPORTED) IMPACT  
REPRESENTATIVE QUOTES 
FROM SITE VISITS School staff (% reporting some 

to large impact) 
Parents (% reporting 
improvements)* 

EDUCATORS 
AND SCHOOLS 

 

 

 Supports for parents and 
students (90%) 

 System of referrals (87%) 

 Supports to staff (86%) 

 Teacher quality and 
pedagogy (86%) 

 Overall school quality 
(83%) 

 School staff attendance 
(82%) 

 Communications from 
teachers (64%) and 
school (62%) 

 School staff’s 
understanding of family 
needs (63%) and student 
needs (61%) 

 Enrichment 
opportunities for 
students (62%) 

The attendance rate for the 
teachers is above 90%. 
We've been able to maintain 
that [this year], whereas last 
year it wasn't like that. 

PARENTS AND 
FAMILIES 

 

 

 Parents feeling welcome in 
school (89%) 

 Parents’ connections to 
outside resources (87%) 

 Parent participation in 
school events and activities 
(86%) 

 Advocacy skills (70%) 

 Parent involvement in 
their children’s 
education (66%) 

 Connections to outside 
resources (63%) 

I feel like I've earned 
[parents] trust and they now 
see me as a part of their 
community.  

 
No matter what you 
[parents] need, we find a 
way. Housing, clothing, 
furniture, food. … We give 
away fresh vegetables. 
Whatever you need. 

COMMUNITY 
 

 

 Number of partnerships 
with agencies and 
community (91%) 

 Using input from families 
and the community (85%),  

 Viewing the community as 
an asset (84%) 

 Community participation in 
school events/activities 
(83%) 

 Using family and 
community input to 
inform school practices 
(69%) 

 Community 
involvement in school 
activities (64%). 

We used community school 
money to invite families and 
even some that don't go to 
this school, but we’re an 
open door. 

 
People feel like they have a 
voice now. So now there is 
more of a voice to the school 
because it is a community 
school. 

*Results from parent surveys should be interpreted with caution due to low response rate (9% response rate) 

 
 
 
 
 
Descriptive analyses of student outcome data were conducted to assess trends in key outcome areas for 
participating schools from 2015-16 (before implementation) to 2018-19 (third year of implementation). Results 
show that: 
 

 Chronic absenteeism rates declined for 3 of the 5 SWCSI schools; 
 ELA proficiency rates improved in all 5 SWCSI schools; and, 
 Math proficiency rates improved in 4 of the 5 SWCSI schools. 

IMPACT OF SWCSI ON STUDENT OUTCOMES 
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In addition, trends for participating schools were compared to trends of similar schools that were not part of 
the initiative (three comparison schools were selected for each participating school for these analyses). Results 
show that participating schools experienced similar trends as comparison schools, with a few exceptions. Avon 
Community School experienced more favorable trends in school attendance, chronic absenteeism, and ELA 
performance than similar schools; Brick Peshine had slightly better trends in math performance than similar 
schools. 
 
Furthermore, rigorous impact analyses of student outcome data show some promising findings. For the impact 
evaluation, we used rigorous matching techniques to select similar comparison schools within the district. We 
then used propensity score matching (PSM) techniques to identify three matched comparison groups of 
students: one group that was matched to students attending all five SWCSI schools, and two groups that were 
matched to the two schools that had shown promising findings, both in the qualitative evaluation and the 
descriptive outcome analyses (Avon Community School and BRICK Peshine). Results that were either 
statistically significant and/or substantively important are highlighted below. 
 

OVERALL IMPACT 

ANALYSES 

 2018-19 Credit Accumulation (Grades 9-12): positive difference; statistically 
significant (p = 0.002), and substantively important (effect size = 0.453). 

 2019 Graduation Rate (Grade 12 Only): positive difference; substantively important 
(effect size = 0.426), but not statistically significant (p = 0.215). 

IMPACT ANALYSES 

FOR AVON 

COMMUNITY 

SCHOOL 

 2018-19 ADA:  positive difference; statistically significant (p = 0.033); not 
substantively important (effect size = 0.207). 

 2019 PARCC ELA (Grades 3-5): positive difference; substantively important (effect 
size = 0.419) but not statistically significant (p = 0.189). 

 2019 PARCC Math (Grades 3-5): positive difference; statistically significant (p = .034) 
and substantively important (effect size = 0.335). 

IMPACT ANALYSES 

FOR BRICK PESHINE 

 2019 PARCC Math Scale Scores (Grades 6-8): positive difference; statistically 
significant (p = .021) but not substantively important (effect size = 0.245).  

 2019 PARCC Math (Grades 3-5): positive difference; statistically significant (p = .025) 
and substantively important (effect size = 0.345). 

 
 
 
 
As schools and the district continue to implement the community schools model, a number of challenges and 
recommendations were identified in the evaluation. 

 Train school staff on grant-specific logistical procedures and how to manage grant funds effectively 
and efficiently to support their desired interventions and meet grant requirements. 

 Develop more efficient and consistent data management systems and processes to help the initiative 
systematically track the services, outputs, and outcomes of the initiative, as a whole and as 
implemented in each school. 

 Continue to conduct workshops, informational meetings, and professional development to promote 
consistent messaging and understanding of community schools.  

 Recommend interventions and support schools in their efforts to include much needed mental health 
services and resources for students.  

 Provide additional supports and trainings on how schools can increase family involvement. 

PRIORITY AREAS MOVING FORWARD 
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I. Introduction 

The South Ward Community Schools Initiative (SWCSI) began in 
2015 as a collaborative partnership between the Newark Public 
Schools and the City of Newark Office of the Mayor. Five schools 
in the South Ward geographical area were selected, through a 
rigorous competitive process, to transform their schools into 
community schools. After an intensive planning process, the 
schools began full implementation in the 2016-17 school year. 
 
Metis Associates, in partnership with the Center for Research and 
Evaluation on Education and Human Services (CREEHS) at Montclair 
State University, was retained to conduct a two-phase evaluation 
of the Newark SWCSI. In phase 1, which was completed in 2017-18, 
the evaluation sought to document the successes and lessons 
learned to date from efforts to bring this commitment to fruition, 
and to gather insights that can inform the initiative’s direction. In 
phase 2 (2018-19), the evaluation continued to assess the nature and intensity of the initiative’s efforts, 
and its impact on key student outcomes through a rigorous quasi-experimental comparative evaluation 
design. Results from the two-year evaluation are presented in this report. 
 
Using a mixed-methods design, the Metis/CREEHS 2-year evaluation was guided by a number of questions 
derived with input from key stakeholders during the collaborative process of developing the initiative’s 
overarching logic model. 
 

PROCESS/IMPLEMENTATION QUESTIONS 

1. To what extent are planned interventions implemented in SWCSI schools? 

2. How are district, school, and community stakeholders engaged in planning, prioritizing and 
designing activities? 

3. What resources were necessary or unexpectedly important? What additional resources may be 
needed? 

4. To what extent have partners (Newark City, Newark Public Schools, Newark Trust for Education) 

formed an effective coalition, including a shared vision/mission/purpose? 

5. To what extent is the current leadership model effective in supporting the successful 
implementation of the initiative? 

6. To what extent is there progress towards devising and implementing a plan for sustainability of the 
overall initiative? 

7. What lessons have so far been learned about implementing the community schools initiative? 
 

The goal of the South Ward 
Community School Initiative 
(SWCSI) is to transform 
schools into supportive, 
nurturing hubs where 
students and families can 
access the resources they 
need to engage and thrive in 
education, career, and 
community. 
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OUTCOMES QUESTIONS 

8. Since the start of the SWCSI, what changes have been observed in student-related outcomes, 
including: student attendance, academic behaviors, socio-emotional learning skills,  academic 
performance, and high school graduation? 

9. Since the start of the SWCSI, what changes have been observed in family-related outcomes, 
including: family involvement in school-related activities, family involvement in the initiative 
overall, and family and community views of schools as a resource aligned with their needs? 

10. Since the start of the SWCSI, what changes have been observed in teacher-related outcomes, 
including: teachers’ perception of support, teacher attendance, and teachers’ understanding of 
trauma-informed practices? 

11. Since the start of the SWCSI, what changes have been observed in school- and community-related 
outcomes, including: school climate; strong leadership teams; school ownership of the initiative; 
school plans for creating systems-level change; institutionalization of practices; maintaining 
partnerships; and community involvement in the initiative? 

 
To answer these questions, Metis conducted the following activities:  

 Systematic review of program documentation (e.g., SWCSI school applications, school strategic 
plans, and communication materials regarding the initiative).  

 Development of an overarching logic model for the initiative and evaluation questions for the 
Metis/CREEHS study; 

 Key stakeholder interviews with representatives from NPS, the Mayor’s office, partner agencies, 
and members of the National Advisory Board and the Children’s Cabinet;  

 Site visits at the 5 participating schools in spring 2018 and again in spring 2019, which included 
interviews and focus groups with principals, Community School Directors, teachers, members of the 
site-based leadership teams (SBLTs), and parents; 

 Educator surveys designed to assess educators’ familiarity with the Community Schools model and 
obtain their feedback on the implementation of the initiative and its impact on key student, 
educator, school, and family/community outcomes (70% response rate); 

 Parent surveys designed to capture parents’ perceptions of school climate and their feedback on 
changes they observed since their schools became Community Schools (9% response rate); 

 Descriptive analyses of publicly available demographic, attendance, achievement, and high school 
graduation data; and 

 Rigorous impact studies on key student outcomes—including school attendance, academic 
performance (e.g., state test scores and credits earned), dropout rates, and high school 
graduation—using a quasi-experimental design.  

 
Although the evaluation also called for the analysis and reporting of the Positive Action student surveys 
that schools were expected to administer, despite multiple attempts to obtain them, these data were 
unavailable at the time this report.  
 
Copies of the evaluation instruments are included in Appendix D of this report. The technical appendix for 
the rigorous impact study is included in the methodology section in Appendix A. 
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II. What is the South Ward Community Schools Initiative? 

 

WHAT IS A COMMUNITY SCHOOL? 

 
The Coalition for Community Schools defines a community school as “both a set of partnerships and a 
place where services, supports and opportunities lead to improved student learning, stronger families 

and healthier communities.” In the community school model, public schools become hubs for 
the community, providing a wide array of educational, social, and health services for both 
children and adults and operating year-round during the day, evenings, and weekends. By 
working to address the complex needs of a community, community schools help to create conditions for 
student success in places where poverty, racism, and low access to supplemental resources hinder 
learning (Oakes, Maier, & Daniel, 2017).  
 

Evaluations of community school initiatives have shown that students in community schools 
demonstrated better outcomes than comparison school students with respect to school 
readiness; work habits, efforts, and attitudes toward learning; academic achievement; credit attainment; 
staying in school; and high school graduation (Coalition for Community Schools, n.d.b). Furthermore, 
research shows that community schools provide a strong return on investment, with studies showing 
that every dollar invested in community schools returns between $10 and $15 of social value (Oakes et 
al., 2017). 
 
 

 
The Newark Public Schools (NPS) serves over 35,000 
students in 65 public schools. More than 90 percent of 
NPS students identify as Black/African American or 
Latino/Hispanic, and nearly 8 of every 10 students qualify for 
free and reduced-price lunch. Approximately 17% of NPS 
students have individualized education plans, and 10% are 
English language learners. NPS schools are struggling with 
high rates of chronic absenteeism (which is defined as 
students missing more than 10% of days enrolled) and 
academic underperformance (with less than a quarter of NPS 
students meeting the standard for proficiency in English 
language arts and math).    
 

The South Ward Community Schools Initiative 
(SWCSI)—a collaborative partnership between NPS 
and the City of Newark Office of the Mayor—began in 
2015 as a school transformation strategy designed to 
address the barriers that prevent students from reaching 
their full potential. The goal of the SWCSI is to transform 
schools into nurturing, supportive hubs where students and 
families can access the resources they need to engage and 
thrive in education, career, and community. 

“ 
A citywide Community Schools 
strategy is vital to ensuring our 
schools develop the capacity 
needed to help every child 
become ready for college, career 
and citizenship. Our schools 
need a comprehensive and 
expanded approach to school 
transformation because it takes 
more than a teacher to 
disentangle a child from the 
barriers and lack of opportunity 
that poverty creates for their 
development. 

 
                   Mayor Baraka 

                   November 2015 
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After securing the resources in December 2015, the initiative began an intensive planning process, which 
included: the selection of participating schools through a rigorous competitive process; a comprehensive 
needs assessment to inform the initiative’s goals and implementation; community presentations to garner 
the support of the community and promote a shared understanding of the initiative; and the development 
of structures in schools to support SWCSI implementation. Figure 1 shows a timeline of the initiative’s key 
planning and implementation milestones.  Also shown are significant contextual changes that emerged 
during the project timeline. 
 

Figure 1: SWCSI Planning and Implementation Timeline 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
  

December 
2015 

January 2016 February 2016 March-April 2016 

SWCSI:  
Inception 
The City of 
Newark and 
NPS secure 
resources and 
announce 
SWCSI 

SWCSI: Partnerships 
Partnership 
established between 
NPS, City of Newark, 
and Strong Healthy 
Community Initiative 
(SHCI); creation of 
an Advisory Board 

SWCSI: 
Applications 
School 
applications 
are accepted 
and reviewed; 
school 
selection is 
announced 

SWCSI: Kickoffs 
SWCSI 
presentations are 
conducted at 
schools and 
community 
meetings; SWCSI 
kick-off Event at 
Belmont Runyon 

April-June 2016 2016-17 

SWCSI: Planning 
Schools engage in 
needs assessment and 
planning facilitated by 
Children’s Aid National 
Center for Community 
Schools; site-based 
school leadership 
teams are created 

SWCSI: Year 1 
Schools develop 
new partnerships; 
staff are trained 
in community 
schools approach; 
schools begin 
implementation  

2018-19 

SWCSI: Year 2  
Schools 
continue to 
develop 
partnerships, 
expand 
services, and 
implement the 
SWCSI model  

SWCSI: Year 2 
Schools 
continue to 
develop 
partnerships, 
expand 
services, and 
implement 
the SWCSI 
model  

2017-18 

Context/Changes 
District-level: NPS regains control from the 
State; acting (2/18-6/18) then new 
superintendents (7/18 -); changes in NPS 
oversight staff - including two assistant 
superintendents 
School-level: Four participating schools 
change principalships; one school replaces 
the Community Schools Director (CSD); 
one school has CSD on leave 

Context 
District-level: The Newark Board of Education is under control of the State of New Jersey 
since 1995.  

Context/Changes 
Initiative-level: In 
January of 2017 the 
Newark Trust for 
Education 
(NTE)replaces SHCI 
as the intermediary 
organization 
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The goal of the SWCSI is to transform schools into nurturing, supportive hubs where students 
and families can access the resources they need to engage and thrive in education, career, and 
community. The model is based on six elements: High Expectations for Learning, Capacity to Address 

Student Health and Mental Health, Quality In-School and Expanded Learning Time, Community of Engaged, 

Supportive Adults, High Capacity Partnerships and Resource Coordination/Integration; and Integrated 

Student Data Information System & Approach to Learning Analytic. 

Figure 2: Key Elements of the SWCSI Model 

SWCSI MODEL ELEMENTS DEFINITION 

High Expectations for Learning 
Supported by Clear Instructional 
Vision, Rigorous Instructional 
Practice and Integrated Student 
Supports 

Strong core instructional program, with high quality teaching, 
challenging curriculum, high expectations for achievement, and 
an approach to student support services that is fully aligned and 
integrated with the school’s instructional program. 

Capacity to Address Student Health 
and Mental Health 

The school builds and adds to its existing capacity by partnering 
with health, mental health and social service providers who 
deliver needed services and contribute to the school’s wellness 
environment. 

Quality In-School and Expanded 
Learning Time/Opportunities 

The school integrates strategies that motivate and engage 
student learning, respond to student need and interest, and 
allow lowest performing students more opportunity to access 
high quality instructional supports to achieve proficiency. 

Community of Engaged, Supportive 
Adults 

Families feel a mutual respect and collaboration with school 
leadership; students, parents and other stakeholders are actively 
involved in the collaborative learning goals of students.   

High Capacity Partnerships and 
Resource Coordination/Integration 

The school fully integrates partnerships that support school 
design, manages community school operations, effectively 
coordinates student supports and maximizes family and 
community engagement.  Partners include business, health, 
faith-based, higher education, local government, foundations 
and community volunteers. 

Integrated Student Data Information 
System & Approach to Learning 
Analytics 

Systemic use of data paired with human capital to identify 
strengths and challenges of each student and tailor strategies for 
prevention, intervention and enrichment services to ensure 
student success. 

 

With input from key stakeholder groups, Metis Associates and CREEHS developed a logic model for the 

SWCSI. The logic model, which is a living document, is a visual representation of the SWCSI initiative and 

includes: the inputs and resources, key components and activities, outputs, and short-, mid-, and long-term 

outcomes. Linkages and connections illustrated in the logic model provided a framework for the 

development of evaluation questions.  The logic model is presented in Figure 3. 
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Figure 3: Logic Model for the South Ward Community Schools Initiative (SWCSI) 

  
Schools will become supportive, nurturing hubs where students and families can access the resources they need to 

engage and thrive in education, career and community. 

Inputs/Resources 

Funding 

 Initial grant from Chan 
Zuckerberg Foundation 

 Other private funding 

 SIG grants 

 Existing state/district funding 
 
Partnership and Commitment 
of Newark Public Schools and 
City of Newark 

 SWCSI 
leadership/governance team 

 Staffing, resources, and 
existing initiatives 

 
Newark Trust for Education 
5 participating schools: 

 BRICK/Avon 

 BRICK/Peshine 

 Belmont Runyon 

 Spencer Miller 

 Malcom X. Shabazz High 
School 

 
SWCSI staff (e.g., Community 
School Coordinators) 

National Advisory Board 

Children’s Cabinet 

Community partnerships  

Children’s Aid Society 

 Expertise, technical 
assistance, needs assessment 

American Federation of 
Teachers (AFT) 

Rutgers University 

AmeriCorps 

Metis Associates/CREEHS 

Activities/Components 

District, city, school and community stakeholders engage in 
planning, prioritization and design activities, including: the 
development of the needs assessment and the creation of the 
school leadership teams  

District and schools hire necessary SWCSI staff, including 
community schools coordinator 

Schools implement SWCSI’s 6 core elements: 

1) High Expectations for Learning: Clear Instructional Vision, 
Rigorous Instruction Practice, Integrated Student Supports 

Examples: PD; data-driven academic, attendance and behavioral 
interventions; culturally competent curriculum  

2) Capacity to Address Student Health and Mental Health 
Examples: student referrals to medical, dental and mental health 
services, support for families in crisis 

3) Quality In-School and Expanded Learning Time and 
Opportunities 

Examples: extended school day, in-school tutoring, before and 
after school tutoring and enrichment 

4) Community of Engaged, Supportive Adults 
Examples: mentoring, college and career counseling, educational 
and employment training for families  

5) High Capacity Partnerships and Resources 
Examples: development local partnerships, infusion of services 
and resources 

6) Integrated Student Data Information Systems and 
Approach to Learning Analytics 

Examples: development of data collection/ analysis/reporting 
system; PD on how to make data-informed instructional 
decisions 

Expanded communication with stakeholders, including SWCSI 
stakeholder groups meet to collaborate, share best practices, 
and coordinate services 

Management team reflects on its role, responsibilities, and 
governance structure  

The district and the city reflect on process and review 
infrastructure to position the district for disseminating the 
model  

Stakeholders hope to engage in defining what program success 
is and identifying metrics for key outcomes 

Outputs 

Schools’ SWCSI 
applications 

Planning meeting 
agenda, minutes, 
attendance 

Schools’ needs 
assessments 

Schools’ strategic 
plans 

District and 
school/ program 
data: 

 Number/% of 
students 
receiving 
services by type 
of service; and 
participation 
rates 

 Number/% of 
families 
receiving 
services by type 
of service; and 
participation 
rates 

 Number/% of 
staff (teachers, 
counselors, 
administrators) 
receiving PD and 
intensity/ 
frequency of PD 

 Number and 
type of referrals 
for students and 
families 

 Number of local 
partnerships 
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Short-Term Outcomes 

SWCSI Logic Model (Continued) 

Mid-Term Outcomes Long-Term Outcomes Impact 

Note: The SWCSI Management team is working with the independent evaluation team towards 
building consensus around defining metrics for the initiative’s outcomes 

Increased attendance  
Reduction in chronic 
absenteeism rates 
Improved academic 
behaviors 

 Class participation, 
homework completion 

Improved social and 
emotional development 

 Self-confidence, 
persistence, growth 
mindset, conflict 
resolution, leadership 
skills 

Increased connectedness to 
adults 

Improved health and mental 
health 
Decreased disciplinary 
actions and referrals 
Improved academic 
achievement 
Increased postsecondary 
aspirations, knowledge and 
preparation 

Increased high school 
graduation rates 
 
Development of 
postsecondary plans 
 
Increased enrollment and 
completion of 
postsecondary education  

Students are 
healthy and 
successful in 
college and career 
and as contributing 
members of their 
communities. 

ST
U

D
EN

TS
  

 

Improved teacher 
perceptions of support 
 
Improved teacher 
attendance 
 
Improved referral system  

Increased family 
involvement in school 
activities 
 
Increased involvement in 
children’s education 
 

Improved view of school as 
a resource for family/ 
student support  

Improved teacher quality 
and pedagogy 
 
Increased use of trauma-
informed strategies 
 
Improved school culture and 
climate 

Improved teacher 
retention 
 

Stronger school 
leadership teams 
 

Improved school rankings 
in district enrollment 
system 

Schools are safe, 
supportive and 
stable 
environments for 
students, families, 
staff and 
community 
stakeholders. 

Increased parent advocacy 
skills 
 
Increased parent 
participation in health, 
mental health, career and 
educational programming   

Improved health, mental 
health, career and 
educational attainment 
for parents 

Families are 
healthy and more 
economically 
stable. 

SC
H

O
O

LS
   

   
   

   
   

   
   

   
   

   
  FA

M
IL

IE
S/

P
A

R
EN

TS
   

   
   

   
   

 

Improved view of school as 
a resource because school 
efforts align with 
community needs 

Increased community 
engagement 

Strengthened school-
community relationships 

Communities are 
desirable places to 
live. 

C
O

M
M

U
N

IT
Y 

 
SY

ST
EM

S 
 

Development of a shared 
mission among city 
agencies and key 
stakeholders 

Increased collaboration and 
coordination of services 
provided in schools and 
communities 

Policies, processes, and 
systems are put in place 
among city agencies to 
ensure sustainability of 
successful practices 

Systems facilitate 
success for 
students, families, 
schools and 
communities. 
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III. Implementation Findings 

 
After a systematic review of documentation, and interviews and focus groups with key stakeholder groups, 
a number of overarching accomplishments and challenges were identified and are highlighted in the chart 
on the next page. It is important to note, however, that the school district and the initiative have been 
impacted by a number of important contextual factors.  For example, in 1995 the State of New Jersey took 
over the Newark Board of Education, and finally returned it to local control during 2018.  In addition, there 
were leadership changes at the district level (in July 2018, there was a change in superintendent, which in 
turn led to changes in district-level staffing overseeing the implementation of SWCSI), at the initiative level 
(In January of 2017, the Newark Trust for Education replaced Newark’s Strong Healthy Communities 
Initiative as the intermediary organization), and at the school level (over the evaluation period, four of the 
five participating schools replaced their principals [once at two of the schools and twice at each of the other 
two schools], one school had a new Community Schools Director, and another school had a Community 
Schools Director on leave at the time of the site visits).  We cite these pervasive contextual changes 
because of their likely impact on SWCSI implementation.  Reliable program evaluations depend, in part, on 
stability - a necessary pre-condition for high-fidelity program implementation. 
 
 
Despite the above-noted challenges, during site visits at participating schools, key stakeholders (including 
principals, Community School Directors, teachers, parents, and members of the site-based leadership 
teams) reported that the SWCSI has led to a number of positive outcomes for their students, teachers, 
schools, families, and the community. Findings were consistent with results from the online surveys of 
educators and parents. A number of common themes emerged and are summarized below. 

 

IMPLEMENTATION SUCCESSES  
 
Since 2015, the SWCSI initiative has made significant progress in developing a shared governance structure, 
securing the staffing and financial resources needed for the planning and implementation phase, and 
creating an infrastructure and processes to oversee and support the implementation of the community 
schools’ model in participating schools. Key informants identified a number of factors that have positively 
contributed to this process. 

 
 Creation and support from a National Advisory Board. The National Advisory Board was created 

as a national network of organizations and individuals tasked with contributing to the development and 
sustainability of the Newark Community Schools Initiative by promoting and advocating for the 
community school effort in Newark and leveraging national resources and relationships to inform and 
support the initiative. The support from the Advisory Board was seen early on as one of the strengths of 
the initiative.  
 

 Support from the Children’s Cabinet. The initiative has also tapped into the support from a 
Children’s Cabinet, comprised of members from local city agencies and advocacy groups, NPS, and 
community-based organizations (CBOs). The goal of the Children’s Cabinet is to “align and develop 
systemic processes to address social, emotional, mental, and physical health needs both inside and 
outside the schools.”  
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 Technical assistance by the Children’s Aid National Center for Community Schools. Early on, 
the initiative engaged the services of the National Center for Community Schools, and its Children’s Aid, 
to provide their expertise, guidance and technical assistance—both at the initiative level and for the 
schools. In addition to participating in strategic meetings with the leadership and as part of the 
Advisory Board, the Children’s Aid conducted in-depth needs assessments for each school and provided 
professional development for their teachers during the initiative’s planning period. With the support 
from the Children’s Aid, the initiative was able to tailor and develop its own research-based community 
schools’ framework that was greatly informed with the input of multiple stakeholder groups. 

 

 Role and support from the Newark Trust for Education. In 2018-19, a majority of the schools 
visited (3 of 4) felt supported by the Newark Trust for Education. Stakeholders reported that the 
initiative-level meetings facilitated by the Trust were very useful. They provided an opportunity to learn 
from other schools and receive input on best practices for implementing the initiative. It was also 
stated that the Trust made themselves accessible to schools by attending school events and providing 
ongoing support. Stakeholders reported:  

 
Newark Trust for Education, who is the intermediary, [is] phenomenal and are very 
supportive with whatever it is that we need. 

 
We have definitely gotten more support from the Trust, more stability, more resources, and 
open communication as well. 

 
A number of school-level successes were also identified by key stakeholders during the site visits to four of 
the five schools. However, as shown in the individual case study reports located in Appendix B, there was a 
great deal of variability in both the implementation of the community schools model and the types of 
successes achieved at individual schools. 

 
 Clearer goals and more consistent and streamlined implementation. All visited schools (4 of 4) 

reported that the initiative’s implementation process was more streamlined in 2018-2019 than in 
previous years. Stakeholders indicated that the initiative’s goals and vision were clearer than in 
previous years and there was improved communication among school staff about their roles and 
responsibilities. Schools built a common understanding of the initiative through regular staff meetings 
where stakeholders received updates on school events and activities. Stakeholders also discussed best 
practices and barriers to implementing the initiative at their school during meetings with staff, the site-
based leadership team (SBLT), and other community schools. A few stakeholders shared examples: 

 
In comparison to last year, staff have a better understanding of what the community schools 
are supposed to be. The administration [had] inherited staff. This time, the staff that chose 
to stay were like, “We are going to rock out. We know what the vision is and what we are 
trying to achieve.” The new staff was brought up to speed on that.  
 
We still have a lot of work to do. It's a work in progress, but I am really proud to say that the 
staff have come a long way in terms of understanding that we are now one school. It's 
different from last year, for sure. Many of the teachers who did not have that vision decided 
to transfer out, and I'm thankful that happened because the people who came on board 
wanted to be here, and did not have that negative idea or division. 
 
This year, I feel like I have been more focused on my responsibilities as a community school 
director than I did last year.  
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 Development of inclusive decision-making processes at the schools. In 2018-19, all visited 
schools continued to carry out an inclusive decision-making process through their site-based leadership 
teams (SBLT). SBLTs were the primary decision makers for SWCSI at each school and high expectations 
for learning were communicated through regular team meetings. SBLTs were comprised of school 
principals and Community School Directors, along with other key stakeholders including teachers, 
community partners, and sometimes parents. Once or twice a month throughout the school year, SBLTs 
met to review data related to the initiative’s activities and develop ideas for future partnerships. They 
also brainstormed events that would help address student and family needs, which were identified in 
the data review. SBLTs allowed for more diverse perspectives and input, which generated a greater 
school-level awareness of the progress of SWCSI. The SBLT was led by the school principal who ensured 
that decisions made around classroom instruction and student supports were aligned to a clear vision. 
A stakeholder noted: 

 
The SBLT team is the one making all of the decisions. They are the driving force for anything 
related to the initiative - any use of the funding any implementations of resources for the 
teachers. The SBLT team updates implementation efforts. These decisions are based on the 
data that we have from the previous year.  
 

 Strengthened academic, attendance and behavioral interventions and supports. In 2018-2019, 
SWCSI schools implemented a wide range of interventions to support students’ academic achievement, 
attendance, and positive behaviors. These interventions included, for example, Success Mentors and 
attendance incentives, after-school programming, yoga for behavior regulation, Positive Action,1 and 
recognition events (Honor Roll breakfasts, National Junior Honor Society) for academic achievement.  

 
 High quality professional development for educators. School staff and educators received 

professional development designed to improve their knowledge and practices and support their work 
with students and families. These included workshops on using technology for STEM subjects, using 
specific literacy-based instruction and assessments, trauma-informed care, and understanding 
individualized education plans (IEPs).  

 

 Development of new partnerships and increases in services for students, families, and staff. 
All visited schools continued to develop and maintain partnerships to provide services for students, 
families, and staff. Schools created partnerships, which included local businesses, municipal services, 
and universities. Schools aligned activities and interventions with students’ academic and attendance 
needs, family stability and success, community health and community issues. Examples are provided 
below.  

 Ramapo for Children provided direct service and professional development to help “adults to 
meet children’s needs and create nurturing environments in which all children can thrive;”  

 Rutgers University Behavioral Health Care (UBHC) offered comprehensive psychiatric services for 
children, adolescents, and adult; 

 SWAG project, an Urban Farm, Food Justice and Community Building project in the South Ward, 
provided educational enrichment on a range of farm and food related topics;  

                                                   

1 Positive Action is an educational program designed to increase academic achievement and encourage positive 
behavior. 

https://www.positiveaction.net/
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 Pleasant House of Hope Community Development Corporation provided business, educational 
and housing opportunities to South Ward residents;  

 Jewish Renaissance Medical Center, a federally qualified health center, provided medical 
services such as vision/hearing/dental screenings and flu shots.  

 
Representative stakeholder comments included: 

 
I think [the initiative] has allowed us to enter various partnerships to bring programming 
here, programming that gives [students] hope in their future. 
 
The Newark Yoga Movement, the Pleasant House of Hope, [and] the food pantry are new 
partnerships. The mental health clinician is new. All of the other partnerships and programs 
we've already had. We already had a relationship with them, but again I think we enhanced 
the partnership to get parents to come out and benefit. 

 
 Stronger use of data to make programmatic decisions. All visited schools reported an increased 

use of and appreciation for data to make intentional and strategic decisions. Stakeholders reported 
making data-informed decisions, such as analyzing which vendors provided the best service last year 
and deciding whether or not to rehire them. Currently, there is no central database used to track 
student academic achievement, behavior, attendance, and parental engagement across schools. Each 
school uses their own software solution for this purpose, including PowerSchool, iReady, Kickboard, or 
Excel. Stakeholders noted: 

 
We now have data to drive the decisions that we make when it comes to events. [We are] 
looking at how we were promoting certain events last year and seeing how we can make it 
better this year. 
 
All decisions are based on data first and foremost. 
 
The data is more accessible to everyone this year; so if anybody has any questions, like the 
data is right there. That has really been the big difference. It's shared. It is right there on the 
walls. It is posted. We are not afraid to show the data and where we are. 

 

 Provision of new health and mental health services for students. All visited schools  continued 
to enhance health and mental health services for students. Through SWCSI, schools provided medical 
services such as vision care, hearing screenings, dental exams, and immunizations. Schools also 
promoted active living and healthy eating habits through various sports activities (e.g., basketball, 
cheerleading, football) and access to fresh fruits, vegetables, and meat through the food pantry. One 
stakeholder reported: 

 
We are doing Positive Action better than last year. We partnered with the Newark Public 
Schools Audiologist to do ear screenings or hearing screenings. Our partnership with the 
Jewish Renaissance Medical Center is new. This year, they did immunizations and they had a 
dental van. We purchased various anti-bullying, anti-harassment and intimidation 
assemblies that we didn't do last year...and we partnered with a food pantry this year, 
where we offer healthy fruits and vegetables and sometimes meats to our families. 

 
 Provision of enrichment and afterschool services. All visited schools  provided a variety of in-

school and after-school activities for students. Students had access to academic support through 
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tutoring and SAT prep, and extracurricular experiences such as the National Junior Honor Society, Boy 
Scouts, Kid’s Professional Theatre, and a variety of clubs (e.g., sewing, athletics, choir). Stakeholders 
reported that students’ attendance and academic performance, especially in English language arts, had 
improved. Further, stakeholders perceived increases in students’ excitement about, motivation for, and 
engagement in school. Stakeholders remarked on improved student behavior and fewer behavioral 
issues and suspensions.  

 
A student and a faculty member noted: 

 
I feel like I am learning stuff in Math class especially even though I don't like this subject at all. 
I do learn a lot in ELA. She prepares us for what we need to get done. They teach me a lot. 
 
I think for them to have Yoga, dance, and everything on campus it kind of helps them to get 
their minds together, get the frustration out, and being mentally healthy to go to class and 
focus on Academia. 

 

 Presence of caring, supportive adults.  School staff received professional development from 
Ramapo for Children, engaged in staff retreats, increased parent and community involvement, and 
implemented Positive Action, which contributed to better relationships and improved school climate 
and culture. Stakeholders reported a shift towards a more harmonious and cohesive school 
environment. The majority of students were able to identify at least one adult, whether at school or at 
home, who they could go to for guidance. Two students reported: 

 
I think my teacher cares about us because she came when we got our National Junior Honor 
Society certificate. She came and she supported us. 
 
I had a problem with someone who I thought was my friend. So I talked to a teacher about it 
and she actually helped our friendship get closer. 
 

IMPLEMENTATION CHALLENGES AND PRIORITY AREAS  
 
The following were key challenges and priority areas identified during the two-year evaluation: 

 

 Lack of uniform vision for community schools and large variations in implementation. All 
visited schools  desired clearer communication with school stakeholders about community schools. 
Despite improvements in this area, stakeholders noted that their schools still need to provide a clearer 
description of what a community school means to all stakeholders, including students, staff, and 
parents. Stakeholders also expressed a need to better inform parents and families of the resources 
available to them as a part of this initiative, although some schools reported significant improvement in 
this area. A stakeholder reported:  

 
Everybody has their own opinion about what community schools should be - what it should 
look like, what elements should be a part of it. I don't know whether we have the capacity to 
redevelop their definition because there is so much research out there.  

 
Furthermore, as shown in the individual case study reports in Appendix B, there was a large variation 
across schools in how the community schools model was implemented and the specific services 
offered. The lack of a uniform model has generated some difficulties in assessing the impact of the 
model itself, rather than the impact of the model as implemented at each school.  
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 Need for more robust health and mental health services. The majority of visited schools (3 of 4) 
reported struggling to provide mental health services to students. Only two schools hired a mental 
health clinician who managed a caseload of students and provided counseling. Stakeholders reported 
having a lack of capacity and time to develop partnerships with organizations that could provide mental 
health services. A stakeholder indicated:  

 
We haven't had a school social worker in our budget for many years. 

 
 Lack of uniform data management system. The lack of a uniform data management system has 

hindered the initiative’s ability to track its implementation benchmarks, services provided, and progress 
towards the key outcomes in a uniform, systematic, and timely manner. All visited schools  reported a 
need for a SWCSI-focused unified data tracking system. Stakeholders reported a lack of a unified data 
tracking system across all schools, leaving schools unable to track the success of the initiative over time, 
as well as compare their data to other participating schools. Some stakeholders also found the process 
of data collection and analysis to be challenging because it is time consuming to clean the data to 
ensure students were not double counted. Some schools did not have a data analyst on the team, so 
other team members had to clean and analyze data, which took time away from their actual job 
responsibilities. A stakeholder stated:  

 
I am not saying that every school has to be identical but, in terms of when we are trying to 
prove impact, there has to be some sort of consistency. So I know that for some systems we 
do have the same tracking system for example, our attendance, it's PowerSchool. We all 
have PowerSchool but for other things, for Math or ELA, I don't know if they are using the 
same data tracking systems. 

 
 Need for additional logistical support and guidelines for community school implementation. 

All visited schools wanted more logistical support from the Trust or the District. School stakeholders 
wanted clearer guidelines on how to plan, administer, and execute the community school grant, 
specifically how to pay salaries of staff brought on board to provide services. Two stakeholders stated:    

 
There was some confusion around [a staff person] and where they were going to get paid 
out of, like which budget. We ended up figuring [the barrier] out but that had delayed the 
process a little bit. That person could have started earlier, without some of the budget 
confusion.  
 
We wanted an after-school program. Apparently, there was money and then there was no 
money, and then there was money, and then there was an exponential amount of money, 
and then there was absolutely no money at all. So we eventually figured it out, but the 
inconsistency of clarity on funds in that specific aspect obviously impacts the implementation 
of some of these programs. 

 
 Low parent and family engagement. All of the visited schools  reported low levels of parent and 

family engagement. Schools tried to build healthy relationships with parents and families by organizing 
and hosting parent engagement events such as Parent Literature Nights, Parent Meeting Nights, and 
aerobics classes. However, parental attendance at these events remained low. One stakeholder 
reported: 

 
We don't have a lot of parent involvement in this school. You have to give [parents] something. They 
won’t come in because you said, "Listen, come in. Let's talk about your kids. 
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IV. Outcome Findings 

STUDENT OUTCOMES 
Self-reported results from educator and parent surveys and site visits at the participating schools suggest 
that the SWCSI has impacted students in a number of important ways, described below. It should be noted 
that parent results should be interpreted with caution due to low response rates – i.e., only 9% of surveyed 
parents responded to the parent survey. 
 

In 2018-19, the majority of surveyed educators reported that the SWCSI has had a perceived 
impact on students in each outcome area assessed in the survey. The areas that seem to be most 
impacted—with 55% or more of educators reporting a moderate or large impact—were: school attendance 
(67%), building relationships with adults and peers (64%), enjoyment of school (58%), social-emotional 
development (57%), academic engagement (55%), and college and career aspirations (55%). 
 

Figure 4: Impact of SWCSI on Student Outcomes (Educator Surveys) 
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Similarly, the majority of parents completing the survey (9% response rate) also reported seeing 
improvements for students in each area assessed on the survey. Areas that seem to have been most 
impacted—as measured by the percentage of parents noting improvements--included: students’ college 
and career aspirations (72%), students’ academic engagement (72%), and students’ school attendance 
(70%). Again, these results should be interpreted with caution due to the low response rates for parents. 

Figure 5: Impact of SWCSI on Student Outcomes (Parent Surveys) 

 
 

During the site visits, when asked to report on student outcomes, school staff noted that students were 
able to participate in a variety of activities in 2018-2019 that kept them engaged independently 
and with their peers, helped them develop new skills, and make new friends. Stakeholders 
reported that the initiative led to both social and emotional outcomes for students because it allowed 
students to be a part of “something,” and it made them feel accepted and respected.  Two stakeholders 
stated:    
 

I believe the social component is a big piece. Making sure that they feel that they are part of something, 
feeling welcomed, feeling respected, feeling accepted by their community members. 
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I think when I first found out that the school was a community school, I felt proud because I want to help 
everybody that I can. Help people out there struggling… like they need a home, or clothes, or something. 

 

School staff also reported that student attendance improved as students were excited to come to 
school so that they could participate in fun activities and receive incentives for good attendance (e.g., pizza 
parties). In addition to activities and incentives, four out of five schools had Success Mentors, who played 
an important role in improving attendance rates. They worked with chronically absent students, 
encouraged them to come to school, and monitored their attendance. Success Mentors tried to understand 
barriers that prevented these students from coming to school. Two stakeholders stated:    
 

[I am] very satisfied with the growth that we've made with the school attendance. The overall 
chronically absent student rate has decreased significantly and that's part of the way that we've used 
the funding. 
 
I would say, the attendance has been impacted the greatest. The only reason I say that is because I have 
hardcore data to support that. The Success Mentors program and the attendance initiatives that we 
have brought into the school [have] reduced chronic absences by 16 percent in comparison to last year. 
That is, in combination with incentives, the Success Mentors program, and just systems and procedures 
that we have enhanced from one year to the next. 

 

EDUCATOR AND SCHOOLWIDE OUTCOMES 
 

Educators also reported perceived positive impacts on staff outcomes. The areas that seem to be 

most impacted—with over 55% of staff reporting a moderate or large impact—were: teacher quality and 

pedagogy (65%), school staff attendance (59%), and staff participation in school events and activities (58%). 

Figure 6: Impact of SWCSI on Staff Outcomes (Educator Surveys) 
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During interviews and focus groups, school staff reported positive changes in their 
understanding of community schools and greater buy-in to the initiative. Schools continued to 

implement trauma-informed practices, resulting in teachers paying more attention to underlying student 

issues when teaching. As a result, they reported improved teacher attendance compared to previous years. 

Stakeholders indicated that school staff “believed in” the initiative more during the 2018-19 school year 

and increased their participation in and support for school events such as holiday parties or parent nights. 

School staff interacted with parents and students during these events, which improved student-teacher and 

parent-teacher relationships. One stakeholder reported:    
 

The attendance rate for the teachers is above 90%. We've been able to maintain that [this year], 
whereas last year it wasn't like that. 

 

The large majority of educators also reported positive impacts on schoolwide outcomes.  The 

SWCSI seems to have had the most impact on increasing the supports available to parents and students—

with 70% or more of educators reporting a moderate or large impact on these two areas.  

Figure 7: Impact of SWCSI on Schoolwide Outcomes (Educator Surveys) 

 
 

Parents were also asked to rate various dimensions of school climate using a 5-point scale (from strongly 

agree to strongly disagree). Results presented next show that parents completing the survey (9% 
response rate) had positive perceptions of their schools’ climate. As noted earlier, however, these 
results should be interpreted with caution due to low parent survey response rates. 
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 As shown in the graph below, areas that were highly rated (as measured by the percentage of 
parents strongly or somewhat agreeing with those statements) were: 

o Teachers caring about students (89% of parents agreed) 
o Parents feeling welcome (88% of parents agreed) 
o Students being able to get the help they need in school (86% of parents agreed) 

 The lowest-rated areas—even though the majority of parents provided positive ratings—were: 
o Students feeling safe in school (72% of parents agreed) 
o Students having a say at the school (73% of parents agreed) 
o Students respecting teachers (74% of parents agreed) 

Figure 8: Parent Perceptions of School Climate (Parent Surveys) 
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At least half of the responding parents or more also reported a positive impact of SWCSI on 
school and staff outcomes on all areas assessed except for one (school safety). Areas in which 
most parents have seen improvements were: communications from their school or teachers regarding their 
children’s progress and school staff’s understanding of their family needs. These results should be 
interpreted with caution due to low parent survey response rates 

Figure 9: Impact of SWCSI on School and Staff Outcomes (Parent Surveys) 

 
 
 

FAMILY OUTCOMES 
 

Most surveyed parents reported improvements on parent and family outcomes. Areas in which 
most parents reported the largest improvements were: their advocacy skills (70%), their own involvement 
in their children’s education (66%), and their connections to outside resources (63%).  Again, these results 
should be interpreted with caution due to low parent survey response rates. 
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Figure 10: Impact of SWCSI on Family Outcomes (Parent Surveys) 

 
 

Similarly, most educators indicated that the SWCSI has had a positive impact on family 
outcomes. The areas that seem to be most impacted—with over 50% of educators reporting a moderate 
or large impact—were: parents feeling welcome in school (73%), parent participation in school events and 
activities (60%), and parents’ connections to outside resources (54%). 

Figure 11: Impact of SWCSI on Family Outcomes (Educator Surveys) 
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Furthermore, almost all surveyed parents reported being very or somewhat satisfied with the 
communications and supports they have received. Results presented in Figure 12 should be 
interpreted with caution due to low parent survey response rates. 

Figure 12: Parent Satisfaction with Communication and Supports Received (Parent Surveys) 

 
 
Most parents reported participating in parent-teacher conferences (75%) and school celebratory events 
(71%). Responding parents seemed to be very satisfied with all school events they participated in. 

Figure 13: Parent Participation and Satisfaction with School Events (Parent Surveys) 
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During site visits, school staff agreed that the initiative has led to some gains in building trust 
and increasing parent and family engagement. However, engaging parents continues to be a 
challenge. Through the initiative, schools provided support to parents by offering basic services such as 
health and dental care, immigration support, English as a Second Language classes, assistance finding 
housing, and fresh food through the food pantry. Two stakeholders stated:    
 

I feel like I've earned [parents] trust and they now see me as a part of their community. It was 
interesting for me to see how the parents needed me to earn their trust, it really was interesting, 
and I’ve never had to experience that before, not at this level.  
 
No matter what you need, [school staff] find a way. Housing, clothing, furniture, food. We have a 
farm every Friday. We give away fresh vegetables. Whatever you need. 

 

COMMUNITY OUTCOMES 
 

SWCSI schools have also reached out to the communities, involving them in school events and 
school efforts through new partnerships and volunteering. Specifically, over 50% of educators 

reported that the initiative has had a moderate to large impact on: the number of partnerships with outside 

agencies and community groups (64%), increasing community participation in school events and activities 

(61%), viewing the community as an asset (56%), and using input from families and the community to 

inform school practices (51%). 

Figure 14: Impact of SWCSI on Community Outcomes (Educator Surveys) 

 
 

Similarly, most surveyed parents reported improvements on the extent to which schools use family and 

community input to inform school practices (69%), and community involvement in school activities (64%). 

These results should also be interpreted with caution due to low parent survey response rates. 
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Figure 15: Impact of SWCSI on Community Outcomes (Parent Surveys) 

 
 

During the site visits, most stakeholders reported improved outcomes for the school 
community. Schools were able to provide basic services and resources for community members, 
regardless of whether or not they had children enrolled at the school. Community members had 
access to food pantries, various health and dental services, continuing education opportunities, ESL classes, 
and housing search services.  
 
Schools partnered with community organizations to organize various events at schools (e.g., talent show 
with the All Stars Project) that brought together community members and gave them an opportunity to get 
to know each other and the school. Two stakeholders indicated:    

 
We used community school money to invite families and even some that don't go to this school, 
but we’re an open door…we will continue to do these things or even use community school 
money to help provide snacks so that we can draw folks in. 
 
People feel like they have a voice now. So now there is more of a voice to the school because it is 
a community school. Currently, we use the community school funds to build the Parent Success 
Academy in our school. We are revitalizing our parent room, so that is going to be filled with 
resources…using community school funding in a more impactful way. 
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V.  Results from Student Outcome Data Analyses 

After securing a data sharing agreement with Newark Public Schools, Metis obtained unit-record student 
data from 2015-16 to 2018-19, including: student demographics, school attendance, academic 
performance, and high school graduation. Analyses were conducted through an iterative process to assess 
changes over time in key outcome measures for students in participating schools and to assess the impact 
of SWCSI using a number of comparison groups. Specifically, the following analyses were conducted and are 
presented in this section of the report. 

 Descriptive analyses were conducted to assess trends over time on four key outcome measures: 
average daily attendance rates, chronic absenteeism percentages, ELA proficiency, and Math 
proficiency rates. School-level aggregates for participating schools were compared to: 

1) Schools districtwide with the same grade-level configurations 

2) “Similar” comparison schools matched on a number of school-level characteristics (each target 
school was matched to three similar comparison schools).  

 Based on descriptive results, Avon Community School and BRICK Peshine showed promising findings. 
Therefore, students attending each school were matched with similar students from non-target schools 
on a number of important characteristics, and comparative statistics were run.  While this approach 
was more rigorous than the above-described descriptive trend analyses, it does not meet WWC 
standards. 

 Finally, students attending the combined set of target schools were matched with similar students from 
the combined non-target schools, baseline equivalence was established, and multivariate analyses were 
conducted to assess impact of SWCSI on key outcome areas. This approach was the most rigorous and 
meets WWC standards with reservations. See Appendix A for a detailed description of the methodology 
for this study.  

 

DESCRIPTIVE ANALYSES  
 
Overall, results from descriptive analyses were promising for some participating schools and outcome 
areas, including chronic absenteeism, average school attendance, academic performance (PARCC results 
and credits earned), and high school graduation. As shown below, Avon Community School experienced 
some of the larger gains in most key measures and had more positive trends than similar schools in the 
district. 

Average Daily Attendance (Figure 16) 

 Average daily attendance rates declined in 4 of the 5 SWCSI schools. Avon Community School 
experienced an increase from 92.0% in 2015-16 to 93.0% in 2018-19.  

 When comparing trends for participating schools to schools districtwide and “similar” comparison 
schools, results show favorable outcomes (i.e., more positive trends) for Avon Community School. 
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Figure 16: Trends in Average Daily Attendance 
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Percentage of Students Not Chronically Absent (Figure 17) 

 The percentage of students not chronically absent increased in 3 of the 5 SWCSI schools. The largest 
increase was observed for Avon Community School (from 78.0% in 2015-16 to 84.3% in 2018-19).  

 When comparing trends for participating schools to schools districtwide and to a set of matched 
comparison schools, results once again show favorable outcomes (i.e., more positive trends) for Avon 
Community School. 
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Figure 17: Trends in Percentage of Students Not Chronically Absent –  
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Proficiency Rate in ELA PARCC Assessment (Figure 18) 

 Proficiency rates in ELA improved in all 5 SWCSI schools. The largest gain was observed for Avon 
Community School (from 14.8% in 2015-16 to 26.8% in 2018-19).  

 When comparing trends for participating schools to schools districtwide, results show that treatment 
schools were underperforming when compared to the rest of the district, but some schools appear to 
be closing the gap. 

 When comparing trends for participating schools to similar schools, results show favorable outcomes 
(i.e., more positive trends) for 2 of the 5 SWCSI schools. 

 
Figure 18: Proficiency Rates in ELA PARCC Assessment 
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Proficiency Rate in Math PARCC Assessment (Figure 19) 

 Proficiency rates in math improved in 4 of the 5 SWCSI schools. The largest gain was observed for Louis 
A. Spencer (from 3.7% in 2015-16 to 12.1% in 2018-19).  

 SWCSI schools were underperforming compared to districtwide averages in each year assessed, and 
experienced similar trends when compared to their comparison schools. 

Figure 19: Proficiency Rates in Mathematics PARCC Assessment 
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IMPACT ANALYSES  
 
For the impact evaluation, we first used the Mahalanobis distance method to select a set of comparable 
schools for the 5 SWCSI treatment schools.  Metis then used propensity score matching (PSM) techniques, a 
widely-used statistical approach to generating a comparable group of non-participants without random 
assignment, to identify a matched comparison group for all students attending the five SWCSI schools. 
Furthermore, since implementation findings revealed that schools have implemented the community 
model somewhat differently, and with varying degrees of success and challenges, we conducted two 
additional sets of rigorous analyses, one for each of the two SWCSI schools that had shown promising 
findings, both through the qualitative study and the descriptive analyses of outcome data: Avon Community 
School and BRICK Peshine.  
 
For the student-level matching, students were matched with comparable students in similar non-
participating schools based on important observed baseline characteristics related to the outcomes of 
interest, including student age, grade level, prior school attendance, measures of baseline academic 
achievement, gender, ethnicity/race, special education status and English language learner 
status. Hierarchical linear modeling (HLM) techniques were then used to examine various outcomes based 
on matched samples and controlling for a number of baseline student and school characteristics. 
 
In the summary below, we show the following for each outcome area: 1) whether the difference between 
treatment and comparison students was positive (i.e., in the right direction with treatment students 
outperforming comparison students after controlling for baseline differences); 2) whether the difference 
was statistically significant at the .05 level (i.e., which means the difference is due to chance fewer than 5% 
of the time);  and 3) whether the difference is substantively important  (i.e., the difference has an effect 
size larger than 0.3 standard deviations). 
 

Overall Impact Results (Table 1) 

 2018-19 ADA:  negative difference; neither statistically significant nor substantively important. 

 2018-19 Chronic Absenteeism Rate: negative difference; neither statistically significant nor 
substantively important. 

 2019 PARCC ELA Scale Scores (Grades 6-8): negative difference; neither statistically significant nor 
substantively important. 

 2019 PARCC Math Scale Scores (Grades 6-8): positive difference; neither statistically significant nor 
substantively important.  

 2018-19 Credit Accumulation (Grades 9-12): positive difference; statistically significant (p = 
0.002), and substantively important (effect size = 0.453). 

 2018-19 Credit Accumulation (Grade 12 Only): positive difference; neither statistically significant 
nor substantively important. 

 2019 Graduation Rate (Grade 12 Only): positive difference; substantively important (effect size = 
0.426), but not statistically significant (p = 0.215). 
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Table 1: Summary of Regression Results for Overall Impact Analyses 

Outcome 

Sample 
Size 
(Matched 
Pairs x 2) 

Unadjusted Mean or 
Percent 

Regression-Adjusted 
Probability of 
Persistence 

Effect Size 
in Hedges’ 
g or Cox 
Index 

p-value 

Comparison Treatment Comparison Treatment 

2018-19 Average Daily 
Attendance (ADA) 

1164 x 2 90.0% 89.1% 89.8% 89.1% -0.067 0.158 

2018-19 Chronic Absenteeism  1080 x 2 29.7% 33.3% 27.1% 30.7% 0.106 0.097 

2019 PARCC ELA Scale Scores 
(Grades 6-8) 

442 x 2 727.84 727.15 728.64 726.37 -0.065 0.251 

2019 PARCC Math Scale Scores 
(Grades 6-8) 

448 x 2 716.21 717.05 716.38 716.40 0.001 0.993 

2018-19 Credit Accumulation 
(Grades 9-12) 

114 x 2 31.32 34.85 30.72 35.45 0.453 0.002 

2018-19 Credit Accumulation 
(Grade 12) 

53 x 2 33.77 35.94 33.92 35.80 0.190 0.298 

Graduation Rate (Grade 12) 54 x 2 75.9% 87.0% 81.0% 89.6% 0.426 0.215 

 
As noted earlier, in addition to the overall impact analyses, rigorous quasi-experimental analyses were 
conducted for two of the schools—Avon Community School and BRICK Peshine Elementary School—that 
showed promising results, based both on implementation findings and descriptive analyses of trends over 
time. Results are presented next. 
 

Results for Avon Community School (Table 2) 

 2018-19 ADA:  positive difference; statistically significant (p = 0.033); not substantively important 
(effect size = 0.207).  

 2018-19 Chronic Absenteeism Rate: positive difference; neither statistically significant nor 
substantively important. 

 2019 PARCC ELA Scale Scores (Grades 6-8): positive difference; neither statistically significant nor 
substantively important. 

 2019 PARCC Math Scale Scores (Grades 6-8): negative difference; neither statistically significant nor 
substantively important.  

 2019 PARCC ELA (Grades 3-5): positive difference; substantively important (effect size = 0.419) but 
not statistically significant (p = 0.189). (Note: among literacy initiatives, Avon Community School 
adopted the University of Chicago STEP program for literacy instruction and assessment.) 

 2019 PARCC Math (Grades 3-5): positive difference; statistically significant (p = .034) and 
substantively important (effect size = 0.335). (Note: Avon Community School is implementing the 
Math 180 program) 

 
(Note: As described in Appendix B, Avon Community School has implemented a number of attendance 
improvement strategies, including a comprehensive attendance tracker system, ongoing support and follow-
up from an attendance counselor, and the Success Mentors initiative.) 
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Table 2: Summary of Regression Results for Avon Community School 

Outcome 

Sample 
Size 
(Matched 
Pairs x 2) 

Unadjusted Mean or 
Percent 

Regression-Adjusted 
Probability of 
Persistence 

Effect Size 
in Hedges’ 
g or Cox 
Index 

p-value 

Comparison Treatment Comparison Treatment 

2018-19 Average Daily 
Attendance (ADA) 

224 x 2 91.6% 93.0% 91.3% 93.3% 0.207 0.033 

2018-19 Chronic Absenteeism  212 x 2 17.5% 13.7% 14.4% 10.4% 0.226 0.206 

2019 PARCC ELA Scale Scores 
(Grades 6-8) 

96 x 2 725.25 732.34 727.03 730.56 0.112 0.325 

2019 PARCC Math Scale Scores 
(Grades 6-8) 

98 x 2 721.72 720.02 722.88 718.86 0.143 0.204 

2019 PARCC ELA Scale Scores 
(Grades 3-5) 

83 x 2 719.81 728.92 718.17 730.53 0.419 0.189 

2019 PARCC Math Scale Scores 
(Grades 3-5) 

83 x 2 717.61 721.81 715.22 724.20 0.335 0.034 

 

Results for BRICK Peshine Elementary School (Table 3) 

 2018-19 ADA:  negative difference; neither statistically significant nor substantively important. 

 2018-19 Chronic Absenteeism Rate: negative difference; neither statistically significant nor 
substantively important. 

 2019 PARCC ELA Scale Scores (Grades 6-8): positive difference; neither statistically significant nor 
substantively important. 

 2019 PARCC Math Scale Scores (Grades 6-8): positive difference; statistically significant (p = .021) 
but not substantively important (effect size = 0.245).  

 2019 PARCC ELA (Grades 3-5): positive difference; neither statistically significant nor substantively 
important. 

 2019 PARCC Math (Grades 3-5): positive difference; statistically significant (p = .025) and 
substantively important (effect size = 0.345). 

 
(Note: As described in Appendix B, according to school stakeholders, BRICK Peshine has implemented a 
number of initiatives that have been successful, including: academic interventions such as afterschool 
tutoring, summer programs, and extended learning programs; social emotional learning curricula; 
attendance improvement efforts such as Success Mentors; and a number of training opportunities for 
educators, including trauma-informed care) 
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Table 3: Summary of Regression Results for Peshine Elementary School 

Outcome 

Sample 
Size 
(Matched 
Pairs x 2) 

Unadjusted Mean or 
Percent 

Regression-Adjusted 
Probability of 
Persistence 

Effect Size 
in Hedges’ 
g or Cox 
Index 

p-value 

Comparison Treatment Comparison Treatment 

2018-19 Average Daily 
Attendance (ADA) 

310 x 2 91.7% 91.5% 91.8% 91.4% -0.044 0.552 

2018-19 Chronic Absenteeism  295 x 2 25.8% 26.8% 23.0% 24.0% 0.033 0.791 

2019 PARCC ELA Scale Scores 
(Grades 6-8) 

129 x 2 732.94 734.78 732.23 735.49 0.092 0.301 

2019 PARCC Math Scale Scores 
(Grades 6-8) 

132 x 2 723.56 726.12 721.28 728.41 0.245 0.021 

2019 PARCC ELA Scale Scores 
(Grades 3-5) 

118 x 2 722.68 727.35 721.52 728.51 0.201 0.102 

2019 PARCC Math Scale Scores 
(Grades 3-5) 

117 x 2 720.16 724.56 717.74 726.99 0.345 0.025 
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VI. Conclusion and Recommendations 

Overall, the results from the evaluation are positive and show that the initiative has made progress in 
supporting the schools’ efforts to implement the community school model; and leveraging the support 
from a number of groups, which included the intermediary role of the Newark Trust for Education, 
technical assistance from the National Center for Community Schools, and the expertise and resources from 
a National Advisory Board and the Children’s Cabinet. Schools have also made significant strides by 
adopting inclusive oversight and decision-making structures (for example, through the development of site-
based leadership teams); expanding their portfolio of services and supports for students, staff, and families; 
and developing new partnerships that can help support the full implementation of the model.  
 
Yet, results also revealed that participating schools have been implementing the community schools 
framework somewhat differently with varying levels of success. Other challenges mentioned by 
stakeholders were: a lack of clarity around the vision for community schools among key stakeholders, staff 
and leadership turnover at some schools, need for additional health and mental health services, and limited 
family engagement. 
 
Results from online surveys of educators and parents, and site visits at the participating schools, revealed 
that SWCSI has had a positive impact on a number of student, staff, school, family and community 
outcomes. The areas with the greatest improvements, according to stakeholders were:  

 Improving school attendance, promoting positive relationships between students and adults/peers, 
fostering academic engagement and social-emotional development, and increasing students’ college 
and career aspirations (for students);   

 Increasing staff knowledge and use of trauma-informed practices, increasing supports available to 
students and parents, and improving school communications to families (for educators and schools);  

 Increasing parents’ advocacy skills, their involvement in their children’s education and their connection 
to outside resources (for families); and  

 Increasing the number of partnerships with outside agencies and community groups, and using input 
from families and the community to inform school practices (for communities). 

 
Furthermore, results form a rigorous impact study on student outcomes show that SWCSI has had an 
overall positive, significant impact on credit accumulation at the high school level. School-level results also 
showed positive, significant impacts on two of the participating schools. Specifically, students attending 
Avon Community School had better average daily attendance and math performance in grades 3-5 than 
rigorously-matched students attending similar non-SWCSI schools. In addition, students attending BRICK 
Peshine Elementary School had significantly higher proficiency rates in math PARCC assessments (in both 
grades 3-5 and 6-8) than students in a rigorously-matched comparison group.  
 
As the district, the city, and the schools continue to implement the community schools model, a number of 
challenges and recommendations were identified in the evaluation and are described below. 

 Continue to promote better understanding and a uniform vision for community schools. The 
initiative as a whole should continue to promote a uniform vision and guidelines for implementing the 
community school model with fidelity, through ongoing communications, trainings, and events. Schools 
should also increase awareness and buy-in from key stakeholder groups, including educators, families, 
and community members.  
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 Train school staff on grant-specific logistical procedures. School staff reported a lack of clear 
guidelines on how to plan, administer, and execute the community school grant. Confusion and delays 
about budget resulted in some schools experiencing delays onboarding new staff to their teams. The 
initiative should consider providing training on how to manage grant funds effectively and efficiently to 
support their desired interventions and meet grant requirements. 

 Develop more efficient and consistent data management systems and processes. Stakeholders 
reported a need for a unified data tracking system across all schools. SWCSI schools collect multiple 
types of data (e.g., attendance, student behavior, contact) through many different school staff 
(teachers, non-instructional staff, counselors). However, there is currently no central repository for 
these data. Furthermore, schools do not have a uniform system for recording implementation and 
service data. This hinders schools’ and the initiative’s ability to track implementation and outcomes and 
inform ongoing programming. The initiative should consider engaging the services of an external 
vendor to develop a data management system that can systematically track the services, outputs, and 
outcomes of the initiative, as a whole and as implemented in each school. 

 Continue to conduct workshops, informational meetings, and professional development to 
promote consistent messaging. Some stakeholders reported that their school did not provide a clear 
description of what a community school means. It would be beneficial to continue to hold 
informational meetings, inviting all school stakeholders, especially parents, to increase understanding 
of community schools.  

 Recommend interventions and support schools to include mental health services and 
resources for students. Stakeholders reported a lack of capacity and time to develop partnerships to 
provide mental health services. As such, the majority of schools struggled to provide these services for 
their students in the 2018-2019 school year. Schools may benefit from having a team member 
committed to developing partnerships with mental health organizations. The initiative may also 
consider providing focused support to schools on this issue, offering resources and technical assistance 
to facilitate partnership development and ultimately, provision of mental health services at all 
community school sites. 

 Increase parent awareness, engagement, and involvement. Stakeholders reported low parental 
engagement at school events and activities. Schools should consider revising their communication 
strategies and continue to expand when, how, and how often they communicate with parents. The 
initiative may also wish to provide focused support to schools around increasing parent engagement.
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Appendix A: Methodology and Technical References 

Beginning in summer of 2018, Metis and its sub-contractor – CREEHS (Center for Research and Evaluation 
on Education and Human Services at Montclair State University) –conducted a rigorous evaluation of the 
initiative that was designed to be participatory, systematic, and cumulative, with links between activities, 
outcomes and contexts that can yield definitive insights into the nature and extent of implementation 
fidelity and project impact.   
 
The evaluation included formative and summative components, used multiple sources of quantitative and 
qualitative data, and used multiple methods of analysis. Specifically, the evaluation was designed to: 1) 
assess the nature and intensity of program implementation within and across the five participating schools; 
2) document overarching successes, challenges, and lessons learned; and 3) assess the impact of the 
initiative through a rigorous quasi-experimental comparative design. 
 
The following were the key evaluation activities that were conducted during the 2018-19 school year: 

 Follow-up site visits to four of the five SWCSI schools, which included interviews with school 
administrators and community school directors, and focus groups with teachers and members of 
the site leadership teams; 

 Interviews with key SWCSI leadership and stakeholders;  

 Administration and analyses of online surveys of parents and educators; and 

 Rigorous comparative analyses of demographic, school attendance, suspension, academic 
achievement, high school graduation, and other data; 

 

Impact Study Design 
 
Metis used a well-matched comparison group design to determine whether the SWCSI initiative has 
demonstrable impact on the target outcomes of their participants compared with a similar group of non-
participants.  Program participants were matched with nonparticipants based on important observed 
baseline characteristics related to the outcomes of interest.  Propensity score matching (PSM)2 is currently 
considered the best available approach to generating a comparable group of non-participants without 
random assignment.  PSM techniques first summarize all pertinent characteristics observed prior to 
treatment (i.e., the matching variables) into a single score (i.e., the propensity) that indicates the predicted 
conditional probability of an individual participating in a given program.  After propensity score estimation, 
PSM techniques typically match each program participant with one or more comparison students with 
similar propensity scores. One commonly used PSM technique for program evaluation is the nearest 
neighbor matching within caliper (also known as greedy matching).  
 

                                                   

2 Under the PSM framework (Rosenbaum & Rubin, 1983, 1984, 1985; Rosenbaum, 1991, 2002), initial statistically significant 

imbalances on observed covariates (e.g., demographic variables and baseline achievement) between treated and comparison 

groups could be removed/reduced. 



 

  

 

 

Given that units of assignment in this cluster study are schools instead of students, an important first step 
for the well-matched comparison group design is to find a set of other schools that are most similar to the 
target schools where the SWCSI initiative has been implemented.  In other words, similar non-target 
schools must be identified before conducting student-level PSMs.  Given the small number of target schools 
(i.e., 5), PSM would not be a feasible approach to matching the schools. Instead, Mahalanobis distance 
method was chosen to conduct school-level matching based on the following key baseline school-level 
characteristics: percent of students proficient on the state reading test, percent of students proficient on 
the state math test, percent of students eligible for free or reduced price lunch, percent minority, percent 
female, percent of students classified as special education, percent of students who are English language 
learners (ELL), and school size. These data were drawn from the 2016-2017 school year because we wanted 
to identify a set of non-target schools that were similar to the five target schools prior to the 
implementation of the SWCSI initiative. In addition, the school-level matching was restricted to the same 
school level range (i.e., the four target K-8 schools were matched to other non-target K-8 schools, and the 
target high school was matched to other non-target high schools in the district).  Each of the five target 
schools was matched to three non-target schools with most similar school-level baseline characteristics. 
 
After school level matching was complete, Metis adopted greedy matching algorithms in the evaluation of 
SWCSI to match students in the target schools one-to-one with comparison students in the non-target 
schools.3  The following student-level variables were included in the PSM process: corresponding pre-
program measure of the target outcome when available, age, gender, race/ethnicity, free/reduced price 
lunch (FRL) eligibility, English language learner (ELL) and disability status, and previous average daily 
attendance.  To ensure that the baseline equivalence of matching covariates could be established for each 
final analytic sample, PSM was conducted multiple times with consideration given to the availability of 
pertinent target outcomes for analysis. In other words, matching procedures were repeated for each target 
outcome. This was done to ensure that the impact analyses actually compared groups that were similar 
based on all selected baseline characteristics, while maximizing the number of matched pairs with both 
complete matching and outcome data.4 Separate PSMs resulted in matched comparison groups that were 
not necessarily constituted from exactly the same set of students, although there could be substantial 
overlap across different matched samples (i.e., some comparison students were selected more than once 
during multiple matching). Thus, there was what could be termed a separate or unique analysis sample for 
each outcome and temporal period. For each analysis sample, the great majority participants in the original 
target sample (99% or more) with complete matching and outcome data were successfully matched.  
 
After generating a closely matched group of comparison students for the target students, regression 
modeling was used to assess the overall impact of the SWCSI initiative on target student outcomes (i.e., 
ADA and chronic absence for all grade levels, PARCC ELA and math for grades 3-8, credit accumulation and 
graduation for high school students).  For all regression analyses, the school-level and student-level 
matching variables were also included as pertinent covariates in the full predictive models in addition to the 
treatment dummy indicator to further control for possible confounding effects in the impact analyses.  
Note that in addition to assessing intended program outcomes based on statistical significance level, effect 

                                                   

3 Following Rosenbaum and Rubin’s recommendation, a caliper size of a quarter of standard deviation of the estimated propensity 

score was employed in the PSM applications for the Philadelphia GEAR UP evaluation. 

4 Group baseline equivalence must be demonstrated on the analysis sample that excludes cases with missing values because the 

What Works Clearinghouse (WWC) guidelines do not recommend missing data imputation for outcome or baseline matching 

variables when a study is based on a quasi-experimental design (QED).   



 

  

 

 

size indices (i.e., Hedges’ g,5 Cox index6) were generated to measure the practical importance of every 
finding in this evaluation. While statistical significance indicates the probability that an observed effect is 
purely due to chance,7 an effect size measure provides additional key information regarding the 
magnitude/scale of an observed effect. In other words, a statistically significant result suggests that an 
effect indeed exists, whereas a substantial effect size8 implies that a potentially important effect might exist 
and is worth future investigation in circumstances where there is a lack of statistical significance.9    
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5 Hedges’ g measures the standardized group mean difference (the difference between the mean outcome for the treatment group 

and the comparison group, divided by the pooled within-group SD of the outcome measure), and is the most commonly used 

effect size index and the default measure by the WWC for continuous outcomes (e.g., credit accumulation, credit pass rate, GPA).  

6 For dichotomous outcomes (e.g., semester-to-semester persistence vs. dropout status,), the WWC uses the Cox index as the 

default effect size measure. Similar to Hedges’ g which measures the difference in group means for continuous outcomes, the Cox 

index measures the difference in the probability of the occurrence of an event for dichotomous outcomes. According to the WWC 

(v 3.0, 2014), the Cox index “yields effect size values similar to the values of Hedges’ g that one would obtain if group means, 

standard deviations, and sample sizes were available, assuming the dichotomous outcome measure is based on an underlying 

normal distribution” (p.22). 

7 The significance level indicates how rare the results are when the null hypothesis is true, typically expressed as a “p-value.” The 

lower the p-value, the less likely the results are due purely to chance.  Statistically significant results are indicated by p-values < 

0.05, which means the risk of obtaining such results by chance is less than 5%. 

8 According to the WWC standards (v 4.0, 2017), effect sizes of 0.25 of a standard deviation or larger are considered to be 

substantively important, regardless of whether they reach statistical significance.  

9 In some cases, small sample sizes can lead to insufficient statistical power, and therefore a substantively important effect may not 

be detected with statistical significance.  Further studies with increased sample sizes will examine if the effect indeed exists (i.e., is 

statistically significant).  In other cases, a statistically significant finding has a small effect size, indicating that the effect truly exists 

but is relatively small in scale. 
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 Appendix B: Individual Case Studies 

Metis Associates – in partnership with the Center for Research and Evaluation on Education and Human 
Services (CREEHS) – was retained by the Newark Trust for Education as the evaluation partner for the South 
Ward Community Schools Initiative. CREEHS conducted site visits at the five Newark Public Schools 
community schools in May and June 2018 to learn how school stakeholders have implemented the 
initiative, document any successes and challenges to date, and collect any recommendations for moving 
forward.  
 
CREEHS sought to conduct two interviews and two focus groups at each of the five schools (a total of 20 
data collection points), including: individual interviews with each the Principal and Community School 
Director and focus groups with each the Site-Based Leadership Team (SBLT) and a selection of teachers. In 
total, 18 of these 20 activities were completed, with the exception of a SBLT focus group at one school (the 
SBLT meeting was observed instead) and a teacher focus group at another school.  Focus 
 
The following pages present a summary of findings for each school: 

 Avon Community School 

 Belmont Runyon 

 BRICK Peshine 

 Shabazz  

 Spencer Miller 
 
Summaries include the following sections:  

 School Background 

 Decision-Making 

 Interventions Supported by the Community School Initiative 

 Community School Initiative Outcomes 

 Challenges  

 Recommendations 
 

  



 

 

 
 

 

School Background 
 
Avon Community School is an elementary/middle school in Newark’s South Ward. 

During the 2018-2019 school year, the school served 466 students in Pre-K through 

grade 8 with nearly all students identifying as Black (87%) or Hispanic (13%). In 

comparison, Black and Hispanic students comprise most of the students (43% and 

48%, respectively) served by the Newark Public Schools (NPS) and fewer than half 

of the students served by public schools across the State of New Jersey (15% and 

29%, respectively).10 The majority of Avon students are economically disadvantaged 

(76% qualify for free or reduced-price lunch) compared with 74% of NPS students districtwide.11 In 2017-

2018, the most recent data available, about one-quarter (24%)12 of the school’s student population 

received special education services compared with 17% of NPS students districtwide.13 

 

Avon Community School is challenged by high student chronic absenteeism rates and low academic 

performance. In 2017-2018, the most recent data available, almost one-quarter (23%) of Avon’s students 

were chronically absent, defined as those missing 10% or more of the school days.14 In comparison, that 

same year, 33% of students in NPS were chronically absent.15 Across tested grades 3-8, few Avon students 

met or exceeded expectations on the English language arts (ELA) and mathematics portions (26% and 18%, 

respectively) of the spring 2018 Partnership for Assessment of Readiness for College and Careers (PARCC) 

test, the most recent data available. In comparison, about one-quarter or more of NPS students in grades 3-

8 met or exceeded expectations in ELA or mathematics (35% and 25%, respectively) the same year.16 

 

The following summary is based on data collected from Avon Community School stakeholders, including the 

school principal, the Community School Director (CSD), the site-based leadership team (SBLT), parents, and 

students.  

 

 

                                                   

10 Data retrieved from State of NJ: Department of Education website:  https://www.nj.gov/education/data/enr/enr19/ 
11 Ibid 
12 Data retrieved from Newark Public Schools website: http://www.nps.k12.nj.us/wp-content/uploads/2018/02/All-

School-Summaries-2017.compressed.pdf (Data includes: Special Education (w/ IEP) and Special Education Self-
contained Class) 

13 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-
research/district-summary/ 

14 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
15 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-

research/district-summary/ 
16 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
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Decision-Making 

 

School-level stakeholders reported that they want decisions to be made collectively and to include a 

community voice. Stakeholders have actively sought teacher input through surveys and have opened up the 

decision-making process to a wider group. The school’s SBLT includes “ground-level people” (e.g., 

administrators, CSD, parents, teachers, community members, guidance counselors, and a Community 

Engagement Specialist) who are directly involved in the school and in the community and are well-

positioned to make effective, informed decisions. When there is an issue needing resolution, Avon’s SBLT 

makes sure to include the opinions of those who would be impacted by the decision. The SBLT also 

considers the needs of the school and determines possible ways to address issues, bearing in mind different 

members’ points of view. The SBLT is intentional and strategic about how they use resources and reflects 

on data provided to identify the most suitable interventions to address their needs.  

 

Interventions Supported by the Community School Initiative 

 

Avon has implemented interventions that aim to meet students’ academic and attendance needs, as well as 

interventions to support family stability and success. According to stakeholders and a review of the school’s 

strategic plans, interventions are aligned with the school’s strategic goals and needs for improvement in 

student behavior. Avon has developed partnerships with local businesses and universities and has selected 

interventions to address student attendance and ELA achievement. Key interventions that have been 

implemented by the school include: 

 

FOCUS INTERVENTIONS 

 
Student Academics and 

Attendance 

 Math 180 

 University of Chicago Strategic Teaching Evaluation of Performance 
(STEP) for literacy instruction and assessment 

 High school and college visits 

 Sports and after school activities 

 Events: Science Night, Literacy Night, Jump Rope for Heart, talent 
show, pizza parties, award ceremonies, Career Day, raffles 

 Attendance support:  Attendance counselor and Success Mentors 

 Clear tracking system 

 
Family Stability and Success 

 Back-to-School Night  

 Community Day 

 Community Mural Painting 

 Medical and dental van 

 Farm fresh vegetable distribution 

 School dinners 

https://uchicagoimpact.org/our-offerings/step


 

 

FOCUS INTERVENTIONS 

 
Staff Development and 

Support 

 Communications infrastructure: Public announcement system, 
clocks, telephones 

 Professional development on University of Chicago 

 Strategic Teaching Evaluation of Performance (STEP) for literacy 
instruction and assessment 

 Children’s Aid Society of New York technical assistance  

 Professional development from Ramapo for Children 

 
Community Partnerships 

 Rutgers University, University Behavioral Health Care System 

 Rutgers Scholar Program 

 Ramapo for Children 

 Jump Rope for Heart 

 All-stars Project 

 University of Chicago 

 Playworks 

 Medical van and Dental van 

 Dissolved BRICK partnership 

 

Community School Initiative Outcomes 

 

As a result of the community school initiative, Avon stakeholders indicated a number of important 

outcomes, including: improved student attendance, increased school pride among staff and students, and 

more resources for parents. These are described in more detail below. 

 

TARGET 
POPULATION 

OBSERVED OUTCOMES REPRESENTATIVE QUOTES 

Students 

● Improved student attendance 
(exceeding the state’s goal of 92% 
attendance every day), which 
stakeholders attribute to Success 
Mentors  

● Reduced number of chronically 
absent students from 152 to 15 

● Perceived improvement in student 
interest, achievement, and 
support  

“What I will say about impact is 
that…STEP allows you to be able to 
hone in on very intentionally on [what 
foundational skills our scholars are 
missing]. So we are able to see, is it a 
reading accuracy issue? Is it a fluency 
issue (accuracy is part of fluency)? … 
We are able to get a lot more 
information about the reader, so that 
you can be more targeted in how to 
meet their needs.” 
 
“Certain teachers provide certain 
needs for the students that they 
cannot get at home.” 

https://uchicagoimpact.org/our-offerings/step


 

 

TARGET 
POPULATION 

OBSERVED OUTCOMES REPRESENTATIVE QUOTES 

 

Parents and families 

● Positive feedback from families 
on Back-To-School night 

● Increased supports and resources 
for families 

● Successful family events 
● Increased parents’ feelings of 

safety 
● Improved school-parent 

communication using email, text, 
and phone calls 

“This is a “giving school,” like they help 
parents.” 

 

“I think we set families on a better 
path than when they came to us, so 
that is definitely I think impactful.” 

 
School 

● Increased school pride among 
staff 

● Increased connections to families, 
as a result of school staff reaching 
out individually to build trust 

● Increased access to therapists for 
teachers, families, and students 

● Positive rebranding of Avon 
Community School 

● Increased stability, focus, and 
clarity of school staff 

● Provided more prizes in school 
raffles 

● Improved communications 
infrastructure: Public 
announcement system, clocks, 
telephones 

“I don't think we ever had...what we 
needed. We identified [a need] clearly 
last year and that need just continued 
to be. So, when we got to the point 
where we could put things in place, 
and we had the resources to do so, 
that was a no brainer for us. I think 
that we have a very good sense of 
what we need because we know our 
demographic we are very hands on 
with our families and just gleaning a 
lot from different community schools.” 

 
Community 

● Increased sense of investment 
because of community 
involvement with the school 

● Improved engagement with the 
school 

“We have Parent Ambassadors ... 
There is an emphasis on parent 
leadership and there is also, whatever 
the academic focus is - the last one 
that we did was “Science Night” - , but 
we also did like our Community Budget 
Meeting before that. So we tried to 
make it so that families don't have to 
come out multiple times, and we also 
serve dinner. That's where the Trust, 
the community schools grant affords 
us the opportunity to feed our families 
on like a pretty regular basis, when we 
have events in the evening.” 

 

 



 

 

Challenges 

 

Avon struggled to implement some planned interventions due to staffing issues. Stakeholders also reported 

needing dedicated staff or dedicated time to look for and manage partnerships. Further, changes in 

leadership and standard operating procedures slowed things down administratively. Grant restrictions did 

not allow Avon to use grant funds for interventions that may have better fit the school’s needs. 

Stakeholders reported that more assistance is needed in the area of case management to address mental 

health and home life issues. Finally, stakeholders reported that parental engagement is generally low and 

parents desired better communication from teachers.  

 

Recommendations 

 The Newark Trust for Education (the Trust) may wish to consider offering more flexibility with grant 

funds so that schools can implement additional interventions that better meet the needs of the 

school community.  

 The Trust should consider offering SBLT members additional training including an external resource 

(e.g., Children’s Aide Society) to advise them on the implementation of interventions and/or the 

opportunity to meet with and learn from other, more established community schools. 

 Internal communication at Avon should be improved, specifically with regard to the consistency 

and frequency of communication for staff involved in the initiative. 

 The Trust should consider providing resources to help schools better engage with parents and 

increase parent involvement.  



 

 

 

School Background 
 
 

Belmont Runyon is an elementary/middle school in Newark’s South Ward. 

During the 2018-2019 school year, the school served 489 students in Pre-K 

through grade 8 with nearly all students identifying as Black (88%) or Hispanic 

(11%). In comparison, Black and Hispanic students comprise most of the 

students (43% and 48%, respectively) served by the Newark Public Schools (NPS) 

and fewer than a third of the students served by public schools across the State 

of New Jersey (15% and 29%, respectively).17 The majority of Belmont Runyon 

students are economically disadvantaged (78% qualify for free or reduced-price 

lunch) compared with 74% of students districtwide.18 In 2017-2018, the most 

recent data available, almost one-quarter (21%)19 of the student population at Belmont Runyon received 

special education supports compared with 17% of NPS students districtwide.20  

 

Belmont Runyon is challenged by high student chronic absenteeism rates and low academic performance. 

In the 2017-2018 school year, 46% of students were chronically absent, defined as those missing 10% or 

more of the school days.21 In comparison, in that same year, 33% of students in NPS were chronically 

absent.22 Across tested grades, very few students met or exceeded expectations on the English language 

arts (ELA) and mathematics portions (9% and 5%, respectively) of the spring 2018 Partnership for 

Assessment of Readiness for College and Careers (PARCC) test. In comparison, about one-third of NPS 

students in grades 3-8 met or exceeded expectations in ELA or mathematics (35% and 25%, respectively) 

the same year.23 

 

The following summary is based on data collected from Belmont Runyon stakeholders, including the school 

principal, Community School Director (CSD), site-based leadership team (SBLT), parents, and students.  

 

                                                   

17 Data retrieved from State of NJ: Department of Education website:  https://www.nj.gov/education/data/enr/enr19/ 
18 Ibid 
19 Data retrieved from Newark Public Schools website: http://www.nps.k12.nj.us/wp-content/uploads/2018/02/All-

School-Summaries-2017.compressed.pdf (Data includes: Special Education (w/ IEP) and Special Education Self-
contained Class) 

20 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-
research/district-summary/ 

21 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
22 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-

research/district-summary/ 
23 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
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Decision-Making 
 
The role of the SBLT is to make decisions based on data (e.g., standardized test scores, attendance rates) 

and develop and oversee plans to address specific growth areas. The team also is responsible for 

troubleshooting academic concerns, identifying professional development needs, and encouraging parent 

involvement. The SBLT is made up of the school principal, Community Engagement Specialist, Community 

Outreach Coordinator, Community School Director, social worker, teachers, school security, and a parent. 

The SBLT meets monthly and includes different committees that focus on particular school elements, such 

as budget, school culture/climate, and parent/community engagement.   

 
Interventions Supported by the Community School Initiative 
 
Belmont Runyon has developed partnerships with local businesses, municipal services, and universities to 

implement interventions that aim to meet students’ academic and attendance needs and to support family 

stability and success. According to stakeholders and a review of the school’s strategic plans, interventions 

are aligned with the school’s plans and needs for improvement in attendance, school culture and climate, 

academics, parent engagement, and mental health. These interventions include: 

 

FOCUS INTERVENTIONS 

 
Student Academics and 

Attendance 

● Academic interventions: Math clinic, morning kick start tutoring 
program, ELA interventionists 

● Behavioral interventions: Daily groups, which focus on different 
behavioral dispositions 

● Attendance support: Success Mentors 
● Clubs: Cooking club, sewing club, step team, athletic club, choir 

club, drama club, theater program, music program 
● Music events: Spring Concert, Pop-up Jazz sessions, Drum Circle 
● Fun Day 
● Black History Month 
● Junior honor society 
● Faculty grants for reading, science, CPR, Google educator 

credentials, conference attendance 
● Read Across America 

 
Family Stability and Success 

● Community Food Pantry (1st & 3rd Fridays) 
● Parent workshops and activities: Positive Action, Book Club, and 

Get-Fit program 
● Medical services: Dental/medical van, Medicaid support for 

families 
● Family District Club 
● Mother-Son and Father-Daughter dances 
● Back-to-School Night 
● Family movie night 
● Paint night 



 

 

FOCUS INTERVENTIONS 

 
Staff Development and Support 

● Community night and Meet-and-Greet 
● Social justice advisories 
● Positive Action 
● Professional development and conference attendance 

opportunities for teachers 

 
Community Partnerships 

● Kids Professional Theater 
● Barrett Foundation 
● The New Jersey Symphony Orchestra 
● New Jersey Performing Arts Center 
● Rutgers University, Rutgers Football Partnership 
● Advent Leadership Institute 
● New Jersey Institute for Technology 
● Bank Street 
● Art partnerships 
● Social justice advisories 

 

Community School Initiative Outcomes 
 
As a result of the community school initiative, Belmont Runyon stakeholders indicated a number of 
important outcomes, including: additional student and parent resources, improvements in student 
attendance and parent involvement, creation of partnerships, and a better reputation within the 
community. These are described in more detail below: 
 

TARGET 
POPULATION 

OBSERVED OUTCOMES REPRESENTATIVE QUOTES 

Students 

● Increased school resources 
available to students 

● Improved student attendance, 
which stakeholders attribute to 
the efforts of Success Mentors 

● Improved teacher attendance  
● Improved student ELA 

performance 
● Improved student behavior as a 

result of the theater program  
● Improved reading levels, as 

measured by a reading inventory 
showing half of the school 
scoring “below basic” at baseline 

“We went from zero students being on 
the mark to like there is a shift to a lot 
of our students fully reaching the mark 
in regards to ELA.” 
 
“We have been targeting grades three 
to fifth, those are the most important. 
So through the community school 
funding, we have used that funding to 
do literacy interventions and that’s 
where our academic success mentors 
have been really impactful this year.” 



 

 

TARGET 
POPULATION 

OBSERVED OUTCOMES REPRESENTATIVE QUOTES 

 

Parents and families 

● Maintained a successful food 
pantry  

● More parents receive 
wraparound services 

● Improved relationship with 
parents 

“The parents feel like they have a voice. 
The school is working with them, the 
whole family. When you are working 
with the students, you are working with 
the teachers, and family as well. It’s 
about the whole family when it comes 
to community schools. So it has a good 
impact on parents.” 

“I… feel like everyone has been going 
above and beyond to support the 
teachers and the students and the 
families all in one.” 

 
School 

● More clarity, vision, structure, 
openness, and transparency 

● Improved relationship with staff, 
through SBLT subcommittees 

● Improved support by Newark 
Trust for Education 

● Improved climate and culture, 
marked by a shift towards a 
better and more cohesive school 
environment 

● Maintained successful 
programming and events 

● Maintained successful 
partnerships 

● Improved data sharing 
● Increased staff understanding of 

SWCSI 

“There is more clarity. There is more 
vision. There is more structure. There 
are systems in place and I don’t feel like 
there are silo conversations. I definitely 
feel more supported. I know that I can 
go to the Trust…” 

“It feels like a community.”  

“I know that the vice principals have 
been working with the teachers as well 
on staff development and just making 
sure that everyone is able to get the 
support that they need, implementing 
any behavior management plans, [or 
offering] professional development. 
Sometimes we have PLC's [professional 
learning communities] and advisories 
now… So it has been working. There 
have definitely been some changes and 
some shifts.” 

 
Community 

● Strengthened relationship 
between the school and the 
community, as demonstrated by 
partnerships 

● Improved relationship with the 
NTE, demonstrated by NTE 
attendance at community events 

● Better perception of community 
schools 

"So what I've experienced through the 
school year is a support from the 
community and we are enriching our 
school with outside resources to 
support and strengthen our school." 
 
"The direction from the Trust has been 
really good, in my opinion." 

 



 

 

Challenges  
 
There is a need for Belmont Runyon to increase stakeholders’ awareness and understanding of SWCSI, the 
community school model, and its implications. In addition, the school has faced scheduling, staffing and 
funding challenges for the programs they are implementing. Specifically, administration changes and staff 
taking on multiple roles made the implementation of interventions difficult and impeded professional 
development. After having challenges with data, the school has focused on making sure that attendance 
data is clean and accurate. Strategic partnerships were quickly formed to address immediate community 
needs and would benefit from more time to see results. The school is still looking to establish sustainable 
partnerships. 

 

Recommendations 

• The school should consider providing professional development for all staff, not just school leaders, 
in order to increase understanding of what a community school is and means. In addition, 
stakeholders could benefit from the opportunity to visit and learn from other, more established 
community schools serving similar student populations. 

• The school should consider providing additional academic interventions and supports to address the 
academic needs of students. 

• The school would benefit from additional funding and partnerships that are sustainable in order to 
continue providing support for students and their families. 

  



 

 

 
 

School Background 
 
BRICK Peshine is an elementary/middle school in Newark’s South Ward. During 

the 2018-2019 school year, the school served 735 students in Pre-K through grade 

8 with nearly all of the student population identifying as Black (89%) or Hispanic 

(11%). In comparison, Black and Hispanic students comprise most of the students 

(43% and 48%, respectively) served by the Newark Public Schools (NPS) and fewer 

than half of the students (15% and 29%, respectively) served by public schools across the State of New 

Jersey.24 The majority of BRICK Peshine students are economically disadvantaged (76% qualifying for free or 

reduced-price lunch) compared with 74% of students districtwide.25 In 2017-2018, the most recent data 

available, about one-third (31%)26 of the school’s student population received special education supports 

compared with 17% of NPS students districtwide.27  

 

BRICK Peshine is challenged by high student chronic absenteeism rates and low academic performance. In 

the 2017-2018 school year, more than one-quarter (28%) of BRICK Peshine’s students were chronically 

absent, defined as those missing 10% or more of the school days.28 In comparison, that same year, 33% of 

students in NPS were chronically absent.29 Across tested grades 3-8, few BRICK Peshine students met or 

exceeded expectations on the English language arts (ELA) and mathematics portions (26% and 20% 

respectively) of the spring 2018 Partnership for Assessment of Readiness for College and Careers (PARCC) 

test. In comparison, about one-third of NPS students in grades 3-8 met or exceeded expectations in ELA or 

mathematics (35% and 25%, respectively) the same year.30 

 

Decision-Making  
 
No updated information has been received from BRICK Peshine stakeholders on decision-making. In 2017-
18, school-level stakeholders reported that everyone had a voice in the decision-making process. The SBLT 
included teachers, counselors, student council members, the Community Engagement Specialist, the social 
worker, and the Community School Director (CSD). In SBLT meetings, stakeholders discussed the needs of 
the school, which included culture and climate, discipline, and attendance. When making decisions, the 
SBLT considered the needs and vision of the school and determined the services, interventions, and 
resources that would be most effective at reducing the barriers faced by students and families.  
 

                                                   

24 Data retrieved from State of NJ: Department of Education website:  https://www.nj.gov/education/data/enr/enr19/ 
25 Ibid 
26 Data retrieved from Newark Public Schools website: http://www.nps.k12.nj.us/wp-content/uploads/2018/02/All-

School-Summaries-2017.compressed.pdf (Data includes: Special Education (w/ IEP) and Special Education Self-
contained Class) 

27 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-
research/district-summary/ 

28 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
29 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-

research/district-summary/ 
30 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
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Interventions Supported by the Community School Initiative 
 
No updated information has been received from BRICK Peshine stakeholders on interventions supported by 
the community school initiative, including student academics and attendance, family stability and success, 
staff development and support, or community partnerships. According to stakeholders in 2017-2018 and a 
review of the school’s strategic plans, interventions were aligned with the school’s plans and needs for 
improvement in school culture and climate, discipline, mental health, and attendance. These included: 
 

FOCUS INTERVENTIONS 

 
Student Academics and 

Attendance 

● Academic interventions: After-school tutoring, summer program 
for honors scholars 

● Extended learning program (based on student interests) 
● Attendance interventions: Success Mentors and incentives 
● Expanded socio-emotional learning team/curriculum  
● Yoga for regulation 
● Dedicated arts area  

 
Family Stability and Success 

● Parent Workshops 
● Hygiene Closet 
● Math and Literacy Nights 

 
Staff Development and Support 

 Staff training on: Trauma-informed care, Dyslexia, Individualized 
Education Programs (IEPs), Dynamic Learning Maps (DLM), 
Harassment, Intimidation, Bullying (HIB), and Kickboard System  

 
Community Partnerships 

● Youth Development Clinic (YDC) 
● Rutgers University Behavioral Health Care (UBHC) Clinicians 
● Newark Police Department - Bullying 
● Local churches 
● Audible 
● SWAG project - Urban farming 
● New Jersey Performing Arts Center (NJPAC) 
● Montclair Art Museum 
● Disney 

 
 



 

 

Community School Initiative Outcomes 
 
As a result of the community school initiative, BRICK Peshine stakeholders31 indicated a number of 
important outcomes, including: increased student attendance, increased staff participation in 
interventions, and an improved reputation within the community. These are listed more specifically below: 
 

TARGET 
POPULATION 

OBSERVED OUTCOMES REPRESENTATIVE QUOTES 

Students 

● Improved teacher attendance   
● Improved student attendance  
● Improved test scores  

“The most impactful [on student 
academic achievement] has actually 
been the after-school tutoring...I believe 
it’s been most impactful because [of] the 
way that this tutoring is based on 
teacher [subject area] strengths.” 

 

Parents and families 

● Increased attention to parents’ 
opinions and concerns 

● Improved event turnout  
● Educated families about 

positive action, social emotional 
learning (SEL), testing, 
benchmarks for their child, and 
“DREAMer Scores”32  

“I think parent voice is very strong in this 
school.” 

“Having families understand, and be 
more educated about positive action, 
social emotional learning, testing, 
benchmarks for their child, dreamer 
scores…That’s progress… We hear 
parents talking more of the language” 

 
School 

● Increased staff creativity  
● Teacher training on classroom 

expectations 
● Increased opportunities for 

shared leadership 
responsibilities 

“[The South Ward Community Schools 
Initiative] helped me to understand that I 
have to look beyond just the classroom. I 
have to really look at the whole child in 
order to figure out how to help them.”   

“[The] instructional piece, in terms of 
systems and teachers being trained in 
understanding and knowing what’s 
expected in classroom, has changed. 
[You] can see it in scores.” 

                                                   

31 Quotations were collected in the 2017-2018 and 2018-2019 school years. 
32 DREAM represents the school’s core value system and BRICK Peshine students achieve a “DREAMer character score” 

based on their daily actions and behaviors. Students are explicitly taught BRICK values and receive feedback on their 
ability to exemplify the values. BRICK Peshine’s positive behavior supports are tied to these values. 



 

 

TARGET 
POPULATION 

OBSERVED OUTCOMES REPRESENTATIVE QUOTES 

 
Community 

● Improved community 
engagement and understanding 

“...Being able to partner with YDC and 
UBHC has allowed us to have more 
support to support our scholars around 
the socio-emotional learning. Because 
we do have a lot of scholars that [sic] 
have severe, serious challenges and 
barriers, having extra hands to help us 
facilitate that process has been most 
impactful.”  
 
“[I see] families as the community piece. 
[There are] families all over city, so 
that’s a community there and bringing 
them together. It’s a positive impact of 
them learning and knowing what’s going 
on within the school community” 

  

Challenges  
 
Further, stakeholders did not report any challenges with implementing SWCSI, but did indicate that some 
parents felt they were not included in the development process. 
 

Recommendations 
● The Newark Trust for Education should consider providing resources to help schools better engage 

with parents and increase parent involvement, including improving schools’ communication 
strategies and expanding when and how it communicates with parents. 

  



 

 

 

School Background 
 

Malcolm X Shabazz is a high school in Newark’s South Ward. During the 2018-

2019 school year, the school served 423 students in grades 9 through 12 with 

nearly all students identifying as Black (91%) or Hispanic (9%). In comparison, 

Black and Hispanic students comprise most of the students (43% and 48%, 

respectively) served by the Newark Public Schools (NPS) and fewer than half of 

the students (15% and 29%, respectively) served by public schools across the 

State of New Jersey (NJ).33 The majority of Shabazz students are economically 

disadvantaged (71% qualify for free or reduced-price lunch) compared with 

74% of students districtwide.34 In 2017-2018, the most recent data available, 

about one-half (51%)35 of the student population received special education supports compared with 17% 

of NPS students districtwide.36  

 

Shabazz is challenged by high student chronic absenteeism rates and low academic performance. In 2017-

2018, the most recent data available, the majority (66%) of Shabazz’s students were chronically absent, 

defined as those missing 10% or more of the school days.37 In comparison, that same year, 33% of students 

in NPS were chronically absent.38 Across tested grades, few Shabazz students (11%) met or exceeded 

expectations on the English language arts (ELA) portion of the spring 2018 Partnership for Assessment of 

Readiness for College and Careers (PARCC) test.39 In comparison, 35% of NPS students in grades 9-11 met or 

exceeded expectations in ELA. In 2018, Shabazz had a four-year graduation rate of 68%, compared with 76% 

for NPS students districtwide and 91% for NJ students statewide.40 

 

The following summary is based on data collected from Shabazz stakeholders, including the school 
principal, Community School Director (CSD), site-based leadership team (SBLT), parents, and students. 
 

                                                   

33 Data retrieved from State of NJ: Department of Education website:  https://www.nj.gov/education/data/enr/enr19/ 
34 Ibid 
35 Data retrieved from Newark Public Schools website: http://www.nps.k12.nj.us/wp-content/uploads/2018/02/All-

School-Summaries-2017.compressed.pdf (Data includes: Special Education (w/ IEP) and Special Education Self-
contained Class) 

36 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-
research/district-summary/ 

37 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
38 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-

research/district-summary/ 
39 The number of tested students meeting or exceeding expectations on the mathematics portion of PARCC was less 

than 10 students and potentially identifiable. The actual proportion is not reported on the NJ School Performance 
report.  

40 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
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Decision-Making 
 
The SBLT is comprised of the principal, teachers, a Rutgers University partner, Community School Director, 
and students. School-level stakeholders reported that those who could be impacted by specific decisions or 
programs are able to provide input into the decision-making process. Further, interventions are prioritized 
based on available data. The SBLT meets monthly and makes final decisions based on consensus. The SBLT 
works to ensure that community and school interventions are aligned with the needs of children and 
families, including academic achievement, social emotional needs, and school safety.  
 

Interventions Supported by the Community School Initiative 
 
Shabazz has developed partnerships with local businesses, municipal services, and universities. According 
to stakeholders and a review of the school’s strategic plans, interventions are aligned with the school’s 
strategic goals and needs for improvement in student achievement and community wellness. The school 
has aimed to implement interventions that meet students’ academic and attendance needs, support family 
stability and success, and address community issues. These interventions include: 
 

FOCUS INTERVENTIONS 

 
Student Academics and 

Attendance 

● After school programs: STEM initiatives, SAT prep, Rutgers Future 
Scholars Program, Pathways to Achievement program (Saturday 
tutoring), Image Program, Leaders for Life (credit recovery)  

● Attendance support: Success Mentors 
● College application support: College Application Mentor Day, Free 

Application for Federal Student Aid (FAFSA) day 
● College tours: Saint Peter’s University, New Jersey City University, 

Rutgers University, Stockton University 
● Student Honor Roll breakfast 
● Drop Everything and Read events 
● Campus Reads, weekly in-class independent reading (100 

minutes/week) 
● Bulldog Reads, a literacy initiative to improve reading interest 

(grades 9-12) 
● Reading Program Incentives: Movie tickets, extra book 
● Yoga 
● Food science program 
● Mentoring program for high-achieving students 

 
Family Stability and Success 

● Back-to-School night 
● Parent workshops (e.g., scholarship opportunities) 
● Art night 



 

 

FOCUS INTERVENTIONS 

 
Staff Development and Support 

● Professional development opportunities for staff 
○ Conference attendance 
○ Educational technology for STEM teachers 
○ Socioemotional learning, including life skills, dealing with 

anger and aggression 

 
Community Partnerships 

● Rutgers University 
● New Jersey Institute for Technology 
● Technology High School 
● Apple 

 

Community School Initiative Outcomes 
 
As a result of the community school initiative, Shabazz stakeholders indicated a number of important 
outcomes, including: increased student motivation, increased parent involvement, and improved teacher 
perceptions of the school. These are listed more specifically below: 
 

TARGET 
POPULATION 

OBSERVED OUTCOMES SCHOOL STAKEHOLDER QUOTES 

Students 

● Reduced suspensions  
● Reduced behavioral 

issues 
● Perceived increase in 

student motivation and 
engagement 

“Under mental health and student health, I think 
allowing useful ways for students to get the 
frustration whether it is home problems, social 
problems, academic problems, I think for them to 
have Yoga, dance, and everything on campus it 
kind of helps them to get their minds together, 
get the frustration out, and being mentally 
healthy to go to class and focus on academia.” 

 

Parents and families 

● Added a Parent 
Teacher Association 

● Increased parent 
involvement and 
engagement at social 
events 

"I think the number one thing is that the parents 
appreciate the student recognition." 
 
“They had the Chad foundation, so this was a 
workshop that the parents attended and 
scholarship opportunities were discussed. This 
was really positive for students because now the 
parents know there are opportunities out there, 
so they help encourage students to attend school 
every day and that improves their attendance, as 
well as building that community.” 



 

 

TARGET 
POPULATION 

OBSERVED OUTCOMES SCHOOL STAKEHOLDER QUOTES 

 
School 

● Improved teacher 
perceptions of the 
school  

● Improved regulation of 
student behavior and 
staff is more proactive 
with these issues 

"Communication has been the best due to this 
initiative because we are getting input from the 
community liaison, alumni, and different groups 
outside of NPS." 
 
“We definitely added professional development. I 
know at the start of September, Mr. Gifted and 
the entire Admin team, they had a rubric sheet 
for all of the teachers and all of the departments 
… They have done this on a monthly basis. They 
do formal and informal observations. So that is 
one thing that has definitely improved.” 

 
Community 

● Increased community 
participation in school 
events 

“I think initially a lot of parents weren’t involved 
in the student’s attendance, but when we had 
the Back-to-School Night and the student Honor 
Roll breakfast and we had Art Night, which 
brings them together. Because when one group 
of parents participated, it kind of initiates the 
process of everyone in the community wanting 
to know what happened on campus that day.” 

 
 

Challenges  
 
According to stakeholders, one of the main implementation challenges has been engaging the community, 
parents, and families. The school has had to overcome a negative community perception, which 
stakeholders believe has contributed to low student enrollment. Though the school has increased its 
community partners, the school needs additional funding for interventions and programs. 
 

Recommendations 

• The Newark Trust for Education (the Trust) should consider offering SBLT members additional 
training including an external resource (e.g., Children’s Aide Society) to advise them on the 
implementation of their interventions, and/or the opportunity to meet with and learn from other, 
more established, community schools. The school would benefit from more support assessing what 
they have implemented and identifying future interventions.  

• The Trust may wish to consider offering more flexibility with grant funds so that schools can 
implement additional interventions or provide resources to address the immediate needs of the 
school community, including students’ mental health and lack of basic necessities (e.g., food, clean 
clothing, and hygiene products). 

• The school should consider providing teachers with more exposure to educational technology, 
especially for STEM teachers. 

  



 

 

 

School Background 
 

Spencer Miller Community School is an elementary/middle school located in Newark’s 

South Ward. During the 2018-2019 school year, the school served 766 students in Pre-

K through grade 8 with almost all of the student population identifying as Black (52%) 

or Hispanic (47%). In comparison, Black and Hispanic students comprise most of the 

students (43% and 48%, respectively) served by the Newark Public Schools (NPS) and 

fewer than half of the students (15% and 29%, respectively) served by public schools 

across the State of New Jersey (NJ).41 The majority of Spencer Miller’s students are 

economically disadvantaged (76% qualify for free or reduced-price lunch) compared 

with 74% of students districtwide.42 In 2017-2018, the most recent data available, more than one-third 

(37%)43 of the school’s student population received special education supports compared with 17% of NPS 

students districtwide.44 

 

Spencer Miller is challenged by high student chronic absenteeism rates and low academic performance. In 

the 2017-2018 school year, 45% of students were chronically absent, defined as those missing 10% or more 

of the school days.45 In comparison, in that same year, 33% of students in NPS were chronically absent.46 

Across tested grades 3-8, few students met or exceeded expectations on the English language arts (ELA) and 

mathematics portions (23% and 12%, respectively) of the spring 2018 Partnership for Assessment of 

Readiness for College and Careers (PARCC) test. In comparison, about one-third of NPS students in grades 

3-8 met or exceeded expectations in ELA or mathematics (35% and 25%, respectively) the same year.47 

 

The following summary is based on data collected from Spencer Miller stakeholders, including the school 

principal, Community School Director (CSD), site-based leadership team (SBLT), parents, and students.  

 

Decision-Making 
 
According to key stakeholders, Spencer Miller uses an inclusive decision-making process inviting input from 
those who could potentially be impacted by a decision. The SBLT includes representatives from the 
previous Spencer and Miller schools, including Community Engagement Officers, the Community School 

                                                   

41 Data retrieved from State of NJ: Department of Education website:  https://www.nj.gov/education/data/enr/enr19/ 
42 Ibid 
43 Data retrieved from Newark Public Schools website: http://www.nps.k12.nj.us/wp-content/uploads/2018/02/All-

School-Summaries-2017.compressed.pdf (Data includes: Special Education (w/ IEP) and Special Education Self-
contained Class) 

44 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-
research/district-summary/ 

45 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
46 Data retrieved from Newark Public Schools website: https://www.nps.k12.nj.us/departments/data-

research/district-summary/ 
47 Data retrieved from State of NJ: Department of Education website: https://rc.doe.state.nj.us/SearchForSchool.aspx 
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Director, the school principal, other members of the administrative team, parents, teachers, and members 
of the Positive Action Committee. On a monthly basis, the SBLT reviews data and uses the Newark Trust for 
Education (NTE) guidelines to align resources, identify the best services for the school, and plan events for 
parents, children, and/or the community. The SBLT makes final decisions as a group. Stakeholders reported 
that academics, attendance and parent engagement interventions have been the school’s top priorities. 
 

Interventions Supported by the Community School Initiative 
 
The school’s strategic plan is centered on a need for increased student achievement, including engaging 
family in the support of increased student achievement. The school has a substantial population of bilingual 
students and non-English speaking family members who need assistance with ELA. According to 
stakeholders and a review of the school’s strategic plans, interventions are aligned with the school’s plans 
and needs for improvement attendance, academics, and parent engagement. Community School 
interventions include: 
 

FOCUS INTERVENTIONS 

 
Student Academics and 

Attendance 

● After-school programing 
● National Junior Honor Society  
● ELA, Math, and Technology curricula 
● National Junior Honor Society 
● STEM scouts 
● Boy scouts 
● Attendance support: Success Mentors, attendance incentives 

 
Family Stability and Success 

● Events: Back-to-School night, “Sip & Chip”, Vision board 
activity, Fun Day  

● Cultural/Awareness events: Black History Month, Hispanic 
Heritage Month, Autism Month 

● Tax guidance 
● Weekly distribution of fresh fruits and vegetables  
● Yoga classes 

 
Staff Development and Support 

● Professional development for teachers and staff 
○ Data Analysis training 
○ Effective decision-making training 
○ Staff retreats to unify visions 

 
Community Partnerships 

● Food pantry, in partnership with the Pleasant House of Hope 
● Medical services: Vision, hearing, dental van, flu shots, 

provided by the Jewish Renaissance Medical Center 
● Rutgers University Behavioral Health Program 
● Newark Yoga Movement 

 

 



 

 

Community School Initiative Outcomes 
 
As a result of the community school initiative, Spencer Miller stakeholders indicated a number of important 
outcomes, including: improved student attendance, increased parent engagement, and increased 
community partner involvement. These are listed more specifically below: 
 

TARGET 
POPULATION 

OBSERVED OUTCOMES SCHOOL STAKEHOLDER QUOTES 

Students 

● Perceived increase in 
student excitement about 
school  

● Reduced chronic 
absenteeism by 16% 
compared to last year, 
through Success Mentor 
program and attendance 
initiatives 

"[I am] very satisfied with the growth that 
we've made with the attendance. The school 
attendance and the overall chronically 
absenteeism student rate has been 
decreased significantly and that's part of the 
way we've used the funding." 
 
"I would say attendance has been impacted 
the greatest." 

“I do think that the National Junior Honor 
Society is going to have the greatest impact 
just based on the energy that we felt sitting 
there, so I am excited to see where it goes.” 

 

Parents and families 

● Increased knowledge of 
SWCSI 

● Increased parent 
involvement and 
engagement at social 
events 

"I would say the most successful thing is the 
food because it is immediate, it is one of the 
most basic needs." 

"Anything that we've done where the 
parents are able to do something with the 
students has been very successful." 

 
School 

● Increased teacher 
involvement in school 
events 

● Increased teacher 
attendance 

● Improved staff morale  
● Improved understanding of 

SWCSI responsibilities 

"The attendance rate for teachers is above 
90%; as well, we've been able to maintain 
that where last year it wasn't like that." 

"I think the energy is better, you can sense 
it." 

"Teachers are more aware that they have to 
wear a hat, or various hats, other than a 
teacher." 



 

 

TARGET 
POPULATION 

OBSERVED OUTCOMES SCHOOL STAKEHOLDER QUOTES 

 
Community 

● Added parent workshops 
from community partners 

● Increased participation in 
community activities 

● Improved support from 
NTE  

● Maintained consistent 
partnerships (e.g., food 
pantry every Friday) 

"I feel like there is a buy-in to our school with 
community stakeholders." 

 
 

Challenges  
 
As indicated by key stakeholders, the school has been challenged by the need to redefine its identity, both 
as a newly merged school and as a community school. Spencer Miller also has been challenged by low 
parent engagement, specifically regarding educational and informative workshops. Stakeholders noted that 
many parents do not understand what being a community school means. In addition, students’ behavioral 
problems, mental health concerns, and basic needs have not yet been fully addressed by existing 
interventions. Stakeholders also reported difficulty managing data without a unified data management 
system. 
 

Recommendations 

• Newark Trust for Education (The Trust) may wish to consider offering more flexibility with grant funds 
so that schools can implement additional interventions or provide resources to address the immediate 
needs of the school community, including students’ mental health and lack of basic necessities (e.g., 
food, clean clothing, and hygiene products). 

• The Trust should consider providing resources to help schools better engage with parents and increase 
parent involvement, including improving schools’ communication strategies and expanding when and 
how it communicates with parents. It is necessary to increase parents understanding of the 
community school initiative. 

 The Trust should consider recommending a data management tracking system to facilitate data 
collection and analysis. The school should establish a system prior to the school year starting to obtain 
complete and organized data.
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Evaluation of the South Ward Community Schools initiative  
School Staff Focus Group Consent Form 

 
Metis Associates has been retained by the Newark Trust for Education as the evaluation partner for the South 
Ward Community Schools Initiative (SWCSI) being implemented in Newark Public Schools (NPS), Newark, New 
Jersey. In partnership with the Center for Research and Evaluation on Education and Human Services (CREEHS) 
at Montclair State University, Metis/CREEHS is conducting visits to each participating school, which includes 
individual and focus group interviews with principals, community schools directors, members of the site 
leadership team, parents and students. The purpose of these interviews is to gather school staff’s feedback on 
the Community Schools Initiative, including perceived successes and challenges, and suggestions for 
improvement. These individual and focus group interviews should take approximately 30 minutes to 1 hour. 
 
Participation in this focus group is voluntary, and you may withdraw from the study at any time without 
consequence. However, we encourage you to please take the time to participate. If you are uncomfortable 
answering a question, you may skip that question. Also, with your consent, we would like to record the 
interview/conversation in order to assist with note-taking. Only the researchers at Metis/CREEHS will have 
access to the recording and any transcription.  
 
Your individual responses will be kept confidential. All information that could potentially identify an individual 
will be removed from transcripts and reports. If we want to include a quote and attribute it to you, we will 
request your permission first. 
 
Even though we will not share your answers with anyone else, we cannot control what other participants in 
the focus group might share after the group ends. You should not share any information that you don’t want 
other participants to hear; including information that you feel may put your employment at risk. If you want to 
share any response privately, you may talk to us after the focus group is over or share hand-written notes on 
the focus group protocol handout.   
 
If you have any questions about the study, please feel free to contact Julia Alemany, the Study Manager, at 
jalemany@metisassoc.com or at 866-248-4612.  If you have questions about the rights of human subjects, 
please contact Michael Scuello at mscuello@metisassoc.com or at 866-248-4612. 
 
 

 
Please sign below if you consent to participate in this discussion. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 
 
Please sign below if you consent to be recorded. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 

  

mailto:jalemany@metisassoc.com
mailto:mscuello@metisassoc.com


 

 

Evaluation of the South Ward Community Schools initiative  
School Staff Focus Interview Consent Form 

 
Metis Associates has been retained by the Newark Trust for Education as the evaluation partner for the South 
Ward Community Schools Initiative (SWCSI) being implemented in Newark Public Schools (NPS), Newark, New 
Jersey. In partnership with the Center for Research and Evaluation on Education and Human Services (CREEHS) 
at Montclair State University, Metis/CREEHS is conducting visits to each participating school, which includes 
individual and focus group interviews with principals, community schools directors, members of the site 
leadership team, parents and students. The purpose of these interviews is to gather school staff’s feedback on 
the Community Schools Initiative, including perceived successes and challenges, and suggestions for 
improvement. This interview should take approximately 30 minutes to 1 hour. 
 
Participation in this interview is voluntary, and you may withdraw from the study at any time without 
consequence. However, we encourage you to please take the time to participate. If you are uncomfortable 
answering a question, you may skip that question. Also, with your consent, we would like to record the 
interview/conversation in order to assist with note-taking. Only the researchers at Metis/CREEHS will have 
access to the recording and any transcription.  
 
Your individual responses will be kept confidential. All information that could potentially identify an individual 
will be removed from transcripts and reports. If we want to include a quote and attribute it to you, we will 
request your permission first. 
 
If you have any questions about the study, please feel free to contact Julia Alemany, the Study Manager, at 
jalemany@metisassoc.com or at 866-248-4612.  If you have questions about the rights of human subjects, 
please contact Michael Scuello at mscuello@metisassoc.com or at 866-248-4612. 
 
 

 
Please sign below if you consent to participate in this discussion. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 
 
Please sign below if you consent to be recorded. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date

mailto:jalemany@metisassoc.com
mailto:mscuello@metisassoc.com
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Evaluation of the South Ward Community Schools Initiative  
Key Stakeholder Consent Form 

 
Metis Associates has been retained by the Newark Trust for Education as the evaluation partner for 
the South Ward Community Schools Initiative (SWCSI) being implemented in Newark Public Schools 
(NPS), Newark, New Jersey. As part of this work, we are conducting interviews with key stakeholders. 
This interview is designed to gather your feedback on the Community Schools Initiative, including 
your and your organization’s role, perceived successes and challenges, and suggestions for 
improvement. This interview should take approximately 20-30 minutes. 
 
Participation in this interview is voluntary, and you may withdraw from the study at any time without 

consequence. However, we encourage you to please take the time to participate. If you are 
uncomfortable answering a question, you may skip that question. Also, with your consent, we would 
like to record the interview/conversation in order to assist with note-taking. Only the researchers at 
Metis/CREEHS will have access to the recording and any transcription.  
 
Your individual responses will be kept confidential. All information that could potentially identify an 
individual will be removed from transcripts and reports. If we want to include a quote and attribute it 
to you, we will request your permission first.  
 
If you have any questions about the study, please feel free to contact Julia Alemany, the Study 
Manager, at jalemany@metisassoc.com or at 866-248-4612.  If you have questions about the rights of 
human subjects, please contact Michael Scuello at mscuello@metisassoc.com or at 866-248-4612. 
 
 

 
 
Please sign below if you consent to participate in this discussion. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 
 
Please sign below if you consent to be recorded. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 

mailto:jalemany@metisassoc.com
mailto:mscuello@metisassoc.com
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Evaluation of the South Ward Community Schools initiative  
Parent Focus Consent Form 

 
The Newark Trust for Education is working with Metis Associates to evaluate the South Ward Community 
Schools Initiative (SWCSI) being implemented in Newark Public Schools (NPS). In partnership with the Center 
for Research and Evaluation on Education and Human Services (CREEHS) at Montclair State University, 
Metis/CREEHS will be conducting visits to each participating school, which include focus groups with parents. 
The purpose of this focus group is to gather your feedback about your and your child’s experiences in school 
and the suggestions you may have for improvement. This focus group should take approximately 45 minutes to 
1 hour. 
 
Participation in this focus group is voluntary, and you can leave the group at any time without consequence. 
However, we encourage you to please take the time to participate. If you are uncomfortable answering a 
question, you may skip that question. Also, with your consent, we would like to record the 
interview/conversation in order to assist with note-taking. Only the researchers at Metis/CREEHS will have 
access to the recording and any transcription. We will only audio record if all group members agree to it. 
 
Your individual responses will be kept confidential. All information that could potentially identify an individual 
will be removed from transcripts and reports. We will not use any names in our reports; themes from across 
the focus groups will be identified and reported on.  
 
If you have any questions about the study, please feel free to contact Julia Alemany, the Study Manager, at 
jalemany@metisassoc.com or at 866-248-4612.  If you have questions about the rights of human subjects, 
please contact Michael Scuello at mscuello@metisassoc.com or at 866-248-4612. 
 
 

 
Please sign below if you consent to participate in this discussion. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 
 
Please sign below if you consent to be audio recorded. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 

mailto:jalemany@metisassoc.com
mailto:mscuello@metisassoc.com
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Evaluation of the South Ward Community Schools initiative  
Parent Consent Form for Student Focus Group (For student under age 18) 

 
 

The Newark Trust for Education is working with Metis Associates to evaluate the South Ward Community 
Schools Initiative (SWCSI) being implemented in Newark Public Schools (NPS).    
 
As part of this study, we invite your child to take part in a focus group discussion about his/her experiences in 
school and how school efforts to help students and families succeed can be improved.     
  
Participation in this discussion is voluntary. During the focus group discussion, students will not be required to 
answer any questions that they do not wish to answer, and each student will be free to leave the group at any 
time. Although the focus group will be recorded with your and your child’s permission, the students’ names will 
never be linked to their responses and their responses will be kept confidential. Their answers will not affect any 
services they receive or their class grades.  
 
If you have any questions about the evaluation, please contact me at our toll-free number - (877) 638-4568, or 
by email at jalemany@metisassoc.com.  If you have questions about the rights of human subjects related to this 
evaluation, please contact Michael Scuello at mscuello@metisassociates.com or at (877) 638-4568. 
 
Please complete the form below to let us know if you agree to have your child participate in this focus group 
and if you agree for the conversation to be recorded. Please sign on the parent or guardian line below and 
return the form to the school.   
 
Sincerely, 
 
Julia Alemany 
Senior Associate, Metis Associates 
 

 
Parent Consent for Youth to Participate in Focus Group 

 
(Please check whether you agree to have your child participate or not, and whether you agree for the 
conversation to be recorded, sign this form and return it to your child’s school.) 
 
I allow my child to participate in a student focus group. 

 Yes    No   
 
I agree that my child can be recorded during the focus group. 

 Yes    No   
 
Print your name: ________________________________________________________ 
 
Your signature: _________________________________________________________  
 
Print your child’s name: __________________________________________________ 

 

mailto:jalemany@metisassoc.com
mailto:mscuello@metisassociates.com
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Evaluation of the South Ward Community Schools initiative  
Student Focus Assent Form (For students under age 18) 

 
The Newark Trust for Education is working with Metis Associates to evaluate the South Ward Community 
Schools Initiative (SWCSI) being implemented in Newark Public Schools. Metis and its partner CREEHS will be 
conducting visits to each participating school, which include focus groups with students. The purpose of this 
focus group is to get your feedback about your experiences in school and your suggestions for improvement. 
This focus group should take approximately 45 minutes to 1 hour. 
 
Participation in this focus group is voluntary, and you can leave the group at any time. Your decision to 
participate or not participate in this focus group and/or answers will not affect your grades or any services you 
receive. We hope that you take the time to participate. If you are uncomfortable answering a question, you 
may skip that question. Although the focus group will be recorded with your permission, we will not include 
any names or other identifying information in our reports and your responses will be confidential, which 
means private.  
 
If you have any questions about the study, please feel free to contact Julia Alemany, the Study Manager, at 
jalemany@metisassoc.com or at 866-248-4612.  If you have questions about the rights of human subjects, 
please contact Michael Scuello at mscuello@metisassoc.com or at 866-248-4612. 
 
 

 
Please sign below if you assent to participate in this discussion. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 
 
Please sign below if you assent to be audio recorded. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 
 
  

mailto:jalemany@metisassoc.com
mailto:mscuello@metisassoc.com
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Evaluation of the South Ward Community Schools initiative  
Student Focus Group Consent Form (For students 18 and older) 

 
The Newark Trust for Education is working with Metis Associates to evaluate the South Ward Community 
Schools Initiative (SWCSI) being implemented in Newark Public Schools. Metis and its partner CREEHS will be 
conducting visits to each participating school, which include focus groups with students. The purpose of this 
focus group is to get your feedback about your experiences in school and your suggestions for improvement. 
This focus group should take approximately 45 minutes to 1 hour. 
 
Participation in this focus group is voluntary, and you can leave the group at any time. Your decision to 
participate or not participate in this focus group and/or answers will not affect your grades or any services you 
receive. We hope that you take the time to participate. If you are uncomfortable answering a question, you 
may skip that question. Although the focus group will be recorded with your permission, we will not include 
any names or other identifying information in our reports and your responses will be confidential, which 
means private.  
 
If you have any questions about the study, please feel free to contact Julia Alemany, the Study Manager, at 
jalemany@metisassoc.com or at 866-248-4612.  If you have questions about the rights of human subjects, 
please contact Michael Scuello at mscuello@metisassoc.com or at 866-248-4612. 
 
 

 
Please sign below if you consent to participate in this discussion. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 
 
Please sign below if you consent to be audio recorded. 
 
_____________________________  __________________________  __________ 
Signature     Name      Date 

mailto:jalemany@metisassoc.com
mailto:mscuello@metisassoc.com
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Community Schools Director Interview Protocol  

 
Good morning/afternoon. My name is _________ and I work for the Center for Research and Evaluation on 
Education and Human Services (CREEHS) at Montclair State University. As you may know, Metis Associates – in 
partnership with CREEHS – was retained by the Newark Trust for Education as the evaluation partner for the 
South Ward Community Schools Initiative (SWCSI). Through this interview, we hope to learn more about your 
role and your involvement in this initiative, successes and challenges to date, and recommendations moving 
forward. [DISTRIBUTE , REVIEW AND COLLECT CONSENT FORM] Do you have any questions before I begin?  
 
1. IF NOT INTERVIEWED IN YEAR 1: 

a. How long have you been in your current position?  
b. When and how were you first introduced to the initiative?  
c. Were you involved in the planning process? If so, please describe your role during that time. 
d. What are your current responsibilities with regard to the Community Schools Initiative? 

 
2. IF INTERVIEWED IN YEAR 1: Have your responsibilities with regard to the Community Schools Initiative 

changed at all since last year? How so?  
 
The following questions are about the Community Schools Initiative as implemented in your school. 
 
3. Since last year, how has this school worked to build a common vision and understanding of this initiative 

among its stakeholders (e.g., staff, families)? In your opinion, how successful were these efforts? What 
else do you think needs to be done in this area?  
 

4. Has your understanding or perception of the Community Schools Initiative changed at all since last year? If 
yes, please explain.  

 
5. Who is currently involved in the planning, prioritizing and implementation of community schools-related 

activities?  
a. Since last year, have there been any changes to the decision-making process? What has been 

working well? And how could the process be improved? [Be sure to distinguish between decision 
makers and processes for planning, prioritizing and implementing] 

b. From your perspective, to what extent is the current leadership model for the overall Community 
Schools Initiative effective in supporting the successful implementation of the initiative? What 
works well? What needs to be improved? 

 
Next, we would like to get updates on each of the six main components of the Community Schools Initiative, 
including implementation successes, challenges, and observed outcomes. 
 
The first component of the model is “High Expectations for Learning: Clear Instructional Vision, Rigorous 
Instructional Practice, Integrated Student Supports.”  Examples of activities would be:  PD for staff; data-
driven academic, attendance and behavioral interventions; culturally competent curriculum. 

 
6. As a result of the Community Schools Initiative, has your school added, enhanced, or expanded any 

activities or supports in this area since last year? Please describe. 



 

 

a. How were decisions to add, modify and/or eliminate services made? Who was involved in the 
decision-making process? 

b. What has been most successful or impactful and why?  
c. Has your school experienced any challenges implementing this component so far this year? 
d. What other supports may be needed related to this component? 

 
The next component of the model is “Capacity to Address Student Health and Mental Health.” Examples of 
activities or services could be: student referrals to medical, dental and mental health services, and support for 
families in crisis. 

 
7. As a result of the Community Schools Initiative, has your school added, enhanced, or expanded any 

activities or supports in this area since last year? Please describe. 
a. How were decisions to add, modify and/or eliminate services made? Who was involved in the 

decision-making process? 
b. What has been most successful or impactful and why?  
c. Has your school experienced any challenges implementing this component so far this year? 
d. What other supports may be needed related to this component? 

 
The next component of the model is “Quality In-School and Expanded Learning Time and Opportunities.” 
Examples of activities or services could be: tutoring (before, during or after school) or other afterschool 
enrichment programs. 

 
8. As a result of the Community Schools Initiative, has your school added, enhanced, or expanded any 

activities or supports in this area since last year? Please describe. 
a. How were decisions to add, modify and/or eliminate services made? Who was involved in the 

decision-making process? 
b. What has been most successful or impactful and why?  
c. Has your school experienced any challenges implementing this component so far this year? 
d. What other supports may be needed related to this component? 

 
The next component of the model is “Community of Engaged, Supportive Adults.” Examples of activities or 
services could be: mentoring, college and career counseling, and educational and employment training for 
parents/community. 

 
9. As a result of the Community Schools Initiative, has your school added, enhanced, or expanded any 

activities or supports in this area since last year? Please describe. 
a. How were decisions to add, modify and/or eliminate services made? Who was involved in the 

decision-making process? 
b. What has been most successful or impactful and why?  
c. Has your school experienced any challenges implementing this component so far this year? 
d. What other supports may be needed related to this component? 

 
The next component of the model is “High Capacity Partnerships and Resources.”  Examples of activities or 
services would be: development local partnerships, infusion of services and resources, and referrals to outside 
services. 

 



 

 

10. As a result of the Community Schools Initiative, has your school developed any new partnerships or 
adopted any new resources since last year? Please describe. 

a. How were decisions to add, modify and/or eliminate services made? Who was involved in the 
decision-making process? 

b. What has been most successful or impactful and why?  
c. Has your school experienced any challenges implementing this component so far this year? 
d. What other supports may be needed related to this component? 

 
The final component of the model is “Integrated Student Data Information Systems and Approach to 
Learning Analytics.” Examples of activities or services could be: the development of data collection/ 
analysis/reporting system and PD on how to make data-informed instructional decisions. 
 
11. Since last year, has your school changed the way in which you collect data for the services you provide to 

students, teachers, and families? What platform/software do you use? Are data entered consistently 
across activities? And how about outcome data (e.g., attendance, disciplinary, achievement data)? How 
often and how do you and others at this school use these data? 
 

12. Since last year, has your staff participated in any PD on how to make data-informed instructional 
decisions? 
 

13. Since last year, has your school experienced any new challenges in collecting, analyzing and using data? 
What other supports may be needed in this area? 

 
The next few questions are about perceived impact, overarching challenges, and suggestions for 
improvement. 
 
14. In your opinion, what impact has the Community Schools Initiative had so far on students? (Probe for: 

attendance, academic behaviors, enjoyment of school, relationships with adults and peers, social and 
emotional skills, academic performance, broadened world views, college/career aspirations.) Please 
provide examples. 
 

15. In your opinion, what impact has the Community Schools Initiative had so far on teachers? (Probe for: 
trauma-informed practices, use of data, teacher attendance/retention, teacher morale, views of the 
school.) Please provide examples. 
 

16. In your opinion, what impact has the Community Schools Initiative had so far on parents and families? 
(Probe for: feeling welcome in school, involvement in school activities, involvement in children’s 
education, views of the school, understanding of school rules and expectations, ability to advocate, 
connections to health, employment, education services.) Please provide examples. 
 

17. In your opinion, what impact has the Community Schools Initiative had so far on schools and the 
community? (Probe for: school climate, school ownership of the initiative, development of site leadership 
teams, development of partnerships, community engagement, views of the community as an asset.) Please 
provide examples. 

a. In your opinion, what progress, if any, has your school made since last year in developing plans for 
creating systems-level change, institutionalizing practices, and maintaining partnerships? 

 



 

 

18. What challenges or obstacles, if any, has your school experienced thus far as part of this initiative? And 
how, if at all, have they been addressed?  

 
19. Are there any other supports or resources that you have not mentioned yet that your school needs to 

implement the Community Schools Initiative? 
 

20. Is there anything else you’d like to say about the initiative? 
Thank you again for taking the time to share your thoughts and valuable insights!
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Principal Interview Protocol  

 
Good morning/afternoon. My name is _________ and I work for the Center for Research and Evaluation on 
Education and Human Services (CREEHS) at Montclair State University. As you know, Metis Associates – in 
partnership with CREEHS – was retained by the Newark Trust for Education as the evaluation partner for the 
South Ward Community Schools Initiative. Through this interview, we hope to learn more about your role and 
your involvement in this initiative, successes and challenges to date, and recommendations moving forward. Is 
it okay to record? [DISTRIBUTE, REVIEW, AND COLLECT CONSENT FORM] Do you have any questions before I 
begin?  
 
1. IF NOT INTERVIEWED IN YEAR 1:  

a. How long have you been in your current position?  
b. When and how were you first introduced to the initiative?  
c. Were you involved in the planning process? If so, please describe your role during that time. 

 
2. IF INTERVIEWED IN YEAR 1: Have your responsibilities with regard to the Community Schools Initiative 

changed at all since last year? How so?  
 
The following questions are about the Community Schools Initiative as implemented in your school. 
 
3. Since last year, how has this school worked to build a common vision and understanding of this initiative 

among its stakeholders (e.g., staff, families)? In your opinion, how successful were these efforts? What 
else do you think needs to be done in this area?  

 
4. Who is currently involved in the planning, prioritizing and implementation of community schools-related 

activities?  
a. Since last year, have there been any changes to the decision-making process at your school? What 

has been working well? And how could the process be improved? [Be sure to distinguish between 
decision makers and processes for planning, prioritizing and implementing] 

b. From your perspective, to what extent is the current leadership model for the overall Community 
Schools Initiative effective in supporting the successful implementation of the initiative? What 
works well? What needs to be improved? 

 
Next, we would like to get an update on the services and activities offered this year as part of the 
Community Schools Initiative.  
 
5. Since we last spoke, what progress has your school made in implementing activities and services as part of 

the Community Schools Initiative?  Have any new activities or services been added since last year?  
a. How were decisions to add, modify and/or eliminate services made? Who was involved in the 

decision-making process? 
b. What activities or components have been most successful to date and why?  

 
The next few questions are about perceived impact, overarching challenges, and suggestions for 
improvement. 
 



 

 

6. In your opinion, what impact has the Community Schools Initiative had so far on students? (Probe for: 
attendance, academic behaviors, enjoyment of school, relationships with adults and peers, social and 
emotional skills, academic performance, broadened world views, college/career aspirations.) Please 
provide examples. 
 

7. In your opinion, what impact has the Community Schools Initiative had so far on teachers? (Probe for: 
trauma-informed practices, use of data, teacher attendance/retention, teacher morale, views of the 
school.) Please provide examples. 
 

8. In your opinion, what impact has the Community Schools Initiative had so far on parents and families? 
(Probe for: feeling welcome in school, involvement in school activities, involvement in children’s 
education, views of the school, increased understanding of school rules and expectations, ability to 
advocate, connections to health, employment, education services.) Please provide examples. 
 

9. In your opinion, what impact has the Community Schools Initiative had so far on schools and the 
community? (Probe for: school climate, school ownership of the initiative, development of site leadership 
teams, development of partnerships, community engagement, views of the community as an asset.) Please 
provide examples. 

a. In your opinion, what progress, if any, has your school made since last year in developing plans for 
creating systems-level change, institutionalizing practices, and maintaining partnerships? 

 
10. What challenges or obstacles, if any, has the initiative (and/or your school) experienced so far this year? 

And how, if at all, have they been addressed?  
 

11. Are there any other supports or resources that your school needs to implement the Community Schools 
Initiative? 

 
12. Is there anything else you’d like to say about the initiative? 
 

Thank you again for taking the time to share your thoughts and valuable insights!
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Site Leadership Team Focus Group Protocol  

 
Good morning/afternoon. My name is _________ and I work for the Center for Research and Evaluation on 
Education and Human Services (CREEHS) at Montclair State University. As you may know, Metis Associates – in 
partnership with CREEHS – was retained by the Newark Trust for Education as the evaluation partner for the 
South Ward Community Schools Initiative. Through this focus group, we hope to learn more about your role 
and your involvement in this initiative, successes and challenges to date, and recommendations moving 
forward. You may skip any question you do not wish to answer and can end the interview at any time. 
 
 [DISTRIBUTE, REVIEW, AND COLLECT CONSENT FORM] Do you have any questions before I begin?  
 
1. What is your current position and how long have you been in this position? What is your role on the site 

leadership team?  
 
We’d like to know more about your role and involvement in this initiative. 
 
 
2. Has your understanding or perception of the Community Schools Initiative changed at all since last year? If 

yes, please explain.  
 

3. Since last year, how has this school worked to build a common vision and understanding of this initiative 
among its stakeholders (e.g., staff, families)? In your opinion, how successful were these efforts? What 
else do you think needs to be done in this area?  

 
Next, we would like to get more information about the role of the site leadership team. 

 
4. Has the role or structure of the site leadership team changed at all since last year? How so?  And with 

regard to community school implementation: 
a. How often do you meet? 
b. What topics have you discussed this year? 
c. Since last year, have you received any additional supports or training related to effective site 

leadership teams, for example on how to use data?  What was most helpful? 
d. Have there been any changes since last year in your team’s  use of data to inform the work that 

you are doing? What type of data do you review and how often? 
e. In your opinion, what successes or positive changes, if any, have occurred to date as a result of the 

school leadership team? 
f. What other supports or resources does the site leadership team need? 
g. Any other suggestions for improvement? 

 
5. From your perspective, to what extent is the current leadership model for the overall Community Schools 

Initiative effective in supporting the successful implementation of the initiative? What works well? What 
needs to be improved? 

 
The next few questions are about perceived impact, overarching challenges, and suggestions for 
improvement for the overall Community Schools Initiative at this school. 
 



 

 

6. In your opinion, what impact has the Community Schools Initiative had so far on students? (Probe for: 
attendance, academic behaviors, enjoyment of school, relationships with adults and peers, social and 
emotional skills, academic performance, broadened world views, college/career aspirations.) Please 
provide examples. 
 

7. In your opinion, what impact has the Community Schools Initiative had so far on teachers? (Probe for: 
trauma-informed practices, use of data, teacher attendance/retention, teacher morale, views of the 
school.) Please provide examples. 
 

8. In your opinion, what impact has the Community Schools Initiative had so far on parents and families? 
(Probe for: feeling welcome in school, involvement in school activities, involvement in children’s 
education, views of the school, increased understanding of school rules and expectations, ability to 
advocate, connections to health, employment, education services.) Please provide examples. 
 

9. In your opinion, what impact has the Community Schools Initiative had so far on schools and the 
community? (Probe for: school climate, school ownership of the initiative, development of site leadership 
teams, development of partnerships, community engagement, views of the community as an asset.) Please 
provide examples. 

a. What progress, if any, has your school had in developing plans for creating systems-level change, 
institutionalizing practices, and maintaining partnerships? 

 
10. What challenges or obstacles, if any, has your school experienced so far this year as part of this initiative? 

And how, if at all, have they been addressed?  
 

11. Are there any other supports or resources that your school needs to implement the Community Schools 
Initiative? 

 
12. Is there anything else you’d like to say about the initiative? 
 

Thank you again for taking the time to share your thoughts and valuable insights!
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Key Stakeholder Interview Protocol  

 
Good morning/afternoon. My name is _________. As you may know, Metis Associates was retained by the 
Newark Trust for Education as the evaluation partner for the South Ward Community Schools Initiative. 
Through this interview, we hope to learn more about your role and your involvement in this initiative, 
successes and challenges to date, and recommendations moving forward. [DISTRIBUTE, REVIEW, AND COLLECT 
CONSENT FORM] Do you have any questions before I begin?  
 
1. IF NOT INTERVIEWED IN YEAR 1:  

a. When and how were you first introduced to the Community Schools Initiative? What was your first 
impression? 

b. From your perspective, what is the ultimate goal of the Community Schools Initiative? 
 

2. What is your current role in the overall initiative? Has your role changed over time, and if so, how? 
a. Please describe your involvement if any, in the design, planning, and implementation of this 

initiative. 
IF INTERVIEWED IN YEAR 1: Has your understanding or perception of the Community Schools Initiative 
changed at all since last year? If yes, please explain.  

3. [IF PART OF THE MANAGEMENT TEAM, THE NATIONAL ADVISORY BOARD OR THE CHILDREN’S CABINET] 
Has the role of this group changed at all since last year? If yes, please explain how its role changed and 
what led to the change. What works well? What could be improved? 

 
The next few questions are about the initiative’s network of key stakeholders. 

 
4. Since last year, what efforts were undertaken to help build a common shared goal, understanding of, and 

agenda for this initiative among key stakeholders? In your opinion, how successful were these efforts? 
What else do you think needs to be done in this area? 
 

5. How have members been working together over the past year to achieve shared goals, including goals that 
emerge over time? 

 
6. How have you, your organization, or your group been contributing resources to the network over the past 

year? (What resources are you or your organization contributing to the network?) 
 

7. How have you and/or other key stakeholders benefited from this network? 
 
Next, we’d like to learn more about the management and oversight of the initiative.  

 
8. From your perspective, to what extent is the current leadership model effective in supporting the 

successful implementation of the initiative? 
a. Since last year, have there been any changes to the decision-making process at the initiative level?  
b. What’s working well? 
c. What needs to be improved? 

 



 

 

 
 
The next few questions are about overarching successes, challenges and lessons learned. 
  
9. In your opinion, what impact has there been so far at the systems level? Probe for:  

a. Shared mission among city agencies and key stakeholders  
b. Increased collaboration and coordination of services 
c. Policies, processes, and systems are being put in place among city agencies to ensure sustainability 

of successful practices 
d. Other? 
 

10. What challenges or obstacles, if any, has the initiative experienced so far this year? And how, if at all, have 
they been addressed or could they be addressed?  

 
The last few questions are about resources and sustainability. 
 
11. Since last year, what  progress has been made toward devising and implementing a plan for sustainability 

of the overall initiative? Please describe. 
a. Who has been involved in those discussions? Who else should be involved? 
b. Since last year, have any new challenges to sustaining this initiative emerged? How have or can 

these challenges be addressed? 
c. Are there any other supports or resources that the initiative needs to continue to move forward at 

this time? 
 

12. Is there anything else you’d like to say about the initiative? 
 

Thank you again for taking the time to share your thoughts and valuable insights! 
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Evaluation of the South Ward Community Schools Initiative  
Parent Focus Group Protocol  

 
Good morning/afternoon. My name is _________ and I work for the Center for Research and Evaluation on 
Education and Human Services (CREEHS) at Montclair State University. We are working with Metis Associates 
and the Newark Trust for Education to gather information about the South Ward Community Schools Initiative. 
Through this focus group, we hope to learn more about your experiences and your child’s experiences at this 
school, and how could the school better support you and your child. [DISTRIBUTE, REVIEW, AND COLLECT 
CONSENT FORM] Do you have any questions before I begin?  
 
1. To begin, please tell us your first name, the grade level of your child, and how many years your child has 

attended this school. 
 
2. When and how did you first hear that your child’s school has become a Community School?  What was 

your first impression? 
 

3. From your perspective, what should a community school look like? 
 
Next, we are interested in learning more about this school’s family engagement efforts. 
 
4. How, if at all, does this school engage you and/or other parents? What kind of activities do you participate 

in? What kind of communications do you receive? 
a. Is there a parent room? What types of information or support can you access here?  
b. What has been most helpful? 
c. What else could this school do to engage you and other parents? 

 
The following questions are about the impact of the Community Schools initiative on you, your children, 
teachers, the school, and the community. 
 
5. Since this school became a community school three years ago, have you seen any changes in your child or 

other students in the following areas: attendance, academic behaviors, enjoyment of school, relationships 
with adults and peers, social and emotional skills, academic performance, broadened world views, 
college/career aspirations? 

a. What else could this school do to support students in these areas?  
 

6. Since this school became a community school three years ago: 
a. Has your experience or the experience of other parents in this school changed at all? How so?  

(Probe: feeling welcome in school, your relationships with your children’s teachers and the 
principal)  

b. Has your level of involvement in your child’s education changed at all? In what way?  
c. Has your level of involvement in the school changed at all? In what way?  
d. Has the school gotten better, worse, or stayed the same at communicating school rules, 

expectations, and processes to parents? In what way? 
e. Have you experienced improved access to any health, employment, or education services that you 

have needed for yourself? What services?  
f. What else could this school do to support parents?  

 



 

 

7. Since this school became a community school three years ago, have you seen any changes in teachers in 
the following areas: understanding of children’s needs, use of trauma-informed practices, teacher 
attendance/retention, teacher morale, views of the school? 

a. What else could this school do to support teachers in these areas?  
 
8. Since this school became a community school three years ago, have you seen any changes in the school 

and the community in the following areas: school climate, school ownership of the initiative, development 
of new partnerships, community engagement, views of the community as an asset? 

a. What else could this school do to support growth in these areas?  
 
The last few questions are about this school’s challenges and other suggestions for improvement. 
 
13. What do you think are this school’s most pressing needs and/or challenges?  

a. What could the school do to address these? 
 

14. Is there anything else you’d like to say about this school? 
 
Thank you again for taking the time to share your thoughts and valuable insights!
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Evaluation of the South Ward Community Schools Initiative  
Student Focus Group Protocol  

 
Good morning/afternoon. My name is _________ and I work for the Center for Research and Evaluation on 
Education and Human Services (CREEHS) at Montclair State University. We are working with Metis Associates 
and the Newark Trust for Education to gather information about the South Ward Community Schools Initiative. 
Through this focus group, we hope to learn more about your experiences at this school, what you like most 
and least, what you are learning, and how could the school better support you and your family. [DISTRIBUTE, 
REVIEW, AND COLLECT ASSENT FORM FOR STUDENTS YOUNGER THAN 18 AND CONSENT FORM FOR 
STUDENTS 18 AND OLDER] Do you have any questions before I begin?  
 
1. To begin please tell us your first name and grade level. 

 
2.  When and how did you first hear that your school has become a community school?  What was your first 

impression? 
 

3. From your perspective, what does being a community school mean to you? 
 
4. Do you enjoy coming to school?  

a. What do you enjoy the most? 
b. What do you like the least? 
c. What would make you more excited about coming to school? 

 
5. In your opinion, does your school help students prepare academically? 

a. Do you receive tutoring before, during or after school? How helpful is the tutoring? How could it 
be improved? 

b. What else could your school do to help you do well in school? 
 

6. [For middle and high school students] Does your school help students learn about and prepare for college 
and careers? 

a. If so, how? What activities have you participated in to learn about college and/or careers? What 
did you learn from participating in these activities? How could these activities be improved? 

b. What else could your school do to help you prepare for college and careers? 
 

7. Do you participate in an after school program at this school? 
a. If yes, what program? What have you learned? What do you like most about this program? 
b. How could this program be improved? 

 
 

8. Do you participate in any activities that help you further develop your social and emotional skills—
such as conflict resolution, feeling good about yourself, dealing with personal challenges, etc.—and/or 
your leadership skills? Please describe these activities. 

a. What have you learned so far? 
b. What else could your school do to support you and other students in this area? 

 
9. If you had a problem or issue, is there a caring adult in this school that you can go to? Who would that be 

(for example, a teacher, a counselor, a school administrator)? 



 

 

 
10. In your opinion, do teachers at this school care about their students? 

a. How do you know that they care? 
 

11. How, if at all, does your school reach out to your parents? Do your parents participate in any school 
activities? If so, which? 

a. What do your parents think about your school? What do you think they like most? And least? 
b. What could your school do to engage your parents and/or support your family? 

 
12. Do students at this school care for and respect each other? Please describe. 

 
13. Is there anything else you’d like to say about your school? 
 

Thank you again for taking the time to share your thoughts and valuable insights! 
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Evaluation of the South Ward Community Schools Initiative  
Online Parent Survey – Spring 2019 

 
This survey asks about your child’s school, your participation in school activities and events, and your 
suggestions for improvement. Your answers will be used to help the school improve services for your child. The 
survey does not ask for your name or any other personal information. All survey responses are anonymous and 
will have no impact on the services you or your child receives. No one will know you participated. This survey is 
optional. You may skip any question you would like and may exit the survey at any time. The survey should 
take about 15 minutes to complete. Thank you for your help! 
 
1. Which of the following schools does your child attend? If you have more than one child and they are 

attending different schools, please think of your oldest child who attends one of these schools when 
responding. 
 BRICK Avon  BRICK Peshine  Spencer Miller 

 Belmont Runyon  Malcom X Shabazz High School  

 
For the remainder of the questions, please think of the school you selected above. 
 
2. For how many years has your child attended this school? 

 This is the first year  2 years  3 years  4 or more years 

 
3. What grade is your child in? Check all that apply. 

 Grade K  Grade 4  Grade 8  Grade 12 

 Grade 1  Grade 5  Grade 9  

 Grade 2  Grade 6  Grade 10  

 Grade 3  Grade 7  Grade 11  

 



 

 

4. How much do you agree or 
disagree with each statement 
about your child’s school? 

Strongly 
agree 

Somewhat 
agree 

Neither 
agree nor 
disagree 

Somewhat 
disagree 

Strongly 
disagree 

Don’t 
know 

Students feel welcome.       

Students feel safe.       

I feel welcome.       

Teachers care about students.       

Students respect teachers.       

Teachers respect students.       

Students can get the help they need in 
school. 

      

I enjoy being part of this school 
community. 

      

I feel supported.       

This school reflects the background 
and culture of the students who 
attend it. 

      

 

How much do you agree or disagree 
with each statement about your 
child’s school? 

Strongly 
agree 

Somewhat 
agree 

Neither 
agree nor 
disagree 

Somewhat 
disagree 

Strongly 
disagree 

Don’t 
know 

Students have a say at this school       

Students have an opportunity to 
develop their interests 

      

Students have opportunities to excel 
in areas other than academics. 

      

This school keeps me informed about 
my child’s school day. 

      

This school tries to involve me in 
school events or activities. 

      

This school provides important 
resources for parents (like 
employment, education, health-
related). 

      

 
 [DISPLAY ONLY IF CHILD HAS ATTENDED SCHOOL FOR 2 OR MORE YEARS – SEE QUESTION 2] 
 
About three years ago, your child’s school became a “Community School.” We’d like to know if you have 
seen/observed any changes during this period. 

5. Over the past three years, how has each of the 
following improved or declined at your child’s 
school? 

Got better 
Stayed the 

same 
Got worse 

Don’t 
know 

Your child’s school attendance     



 

 

5. Over the past three years, how has each of the 
following improved or declined at your child’s 
school? 

Got better 
Stayed the 

same 
Got worse 

Don’t 
know 

Your child’s enjoyment of school     

Your child’s academic engagement (e.g., class 
participation, homework completion) 

    

Your child’s social-emotional development     

Your child’s relationships with adults and peers     

Your child’s health and mental health     

Your child’s behavior (e.g., reduction of disciplinary 
actions and referrals) 

    

Your child’s academic achievement     

Your child’s college and career aspirations     

School safety     

School climate (what students, parents, and staff think 
about the school) 

    

General communications from your school     

Communication from your school or teacher regarding 
your child’s progress 

    

School staff’s understanding of your child’s needs     

School staff’s understanding of your family’s needs     

Afterschool tutoring or enrichment opportunities for 
students 

    

Services, workshops, and referrals for parents     

Your participation in school events and activities     

Your understanding of school rules and expectations     

You feeling welcome in school     

Your involvement in children’s education     

Your advocacy skills     

Your connections to outside resources     

Using input from families and the community to inform 
school practices 

    

Community involvement in school activities     

 



 

 

[DISPLAY FOR ALL RESPONDENTS] 
 

6. Have you participated in any of the 
following activities this year? If so, 
how satisfied were you with them? 

Have you 
participated? 

If yes, how satisfied were you with this activity? 

No Yes 
Very 

satisfied 
Somewhat 

satisfied 

Neither 
satisfied nor 
dissatisfied 

Somewhat 
dissatisfied 

Very 
dissatisfied  

Parent-teacher conference        

Open house night        

Parent workshop        

School celebratory events (school 
performances, holiday celebrations, 
awards ceremonies, etc.) 

       

 

7. Have you received any of the following 
services this year? If so, how satisfied 
were you with them? 

Have you 
received? 

If yes, how satisfied were you with this service? 

No Yes 
Very 

satisfied 
Somewhat 

satisfied 

Neither 
satisfied 

nor 
dissatisfied 

Somewhat 
dissatisfied 

Very 
dissatisfied  

Ongoing communications from the school 
about school news, announcements, and 
events  

       

Ongoing communications from your 
teacher about your child 

       

Support from a guidance counselor        

Referrals for your child to outside services        

Referrals for you or other adults to outside 
services (e.g., employment, education, 
health-related) 

       

 
8. What else could the school do to support you and your child(ren)? 
 
 
 

Thank you for completing this survey! 
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Evaluation of the South Ward Community Schools Initiative  
Online Educator Survey – Spring 2019 

 
This survey is part of the evaluation of the South Ward Community Schools Initiative (SWCSI). The study is 
being conducted by Metis Associates, an organization that evaluates educational programs. The purpose of the 
survey is to learn about your perceptions of and experiences with community school implementation and 
suggestions for improvement. The survey should take about 10 minutes to complete. 
 
Participation in the survey is entirely voluntary, but we hope you will choose to respond, as your answers will 
help Newark Public Schools and the Newark Community Trust understand the progress and areas of 
improvement for SWCSI. If you decide to take the survey, you can skip any question you do not want to answer, 
and you may exit the survey at any time.  
 
Please be assured that your responses are confidential and that survey results will not be used to evaluate your 
individual performance. Only the researchers at Metis will see the completed surveys. For more information, 
please contact Julia Alemany at 212-425-8833 or at jalemany@metisassoc.com. 
 

Educator Background  
 
1. Which of the following schools do you teach at? 

 BRICK Avon  BRICK Peshine  Spencer Miller 

 Belmont Runyon  Malcom X Shabazz High School  

 
2. Position at your school: 

 School administrator  Teacher  Guidance counselor   Other: ____________________ 
 

3. Number of years in your current position (including this year):  
 1 year  2-5 years  6-10 years   11 years or more 
 

4. Number of years at this school (including this year):  
 1 year  2-5 years  6-10 years   11 years or more 

 
5. Grade level(s) you work with in 2018-19 (select all that apply): 

 PreK   Kindergarten   Grade 1  Grade 2  Grade 3 
 Grade 4    Grade 5   Grade 6  Grade 7  Grade 8 
 Grade 9   Grade 10   Grade 11  Grade 12  

 
6. How familiar are you with the overarching goal of the Community Schools Initiative?  

 Very familiar  
 Moderately familiar  

 Not very familiar  
 Not at all familiar 

 



 

 

Professional Development 
 
In 2016, your school became a Community School. We’d like to know about related professional 
development (PD) you have received since then and the usefulness of that PD.  

7. Since your school became a Community 
School, have you received professional 
development in any of the following areas? If 
yes, how useful was the PD to your work?  

Received PD? 
If yes, how useful was the PD to your 

work? 

No Yes 
Very 

useful 
Useful 

Somewhat 
useful 

Not at all 
useful 

Using data to inform instructional decisions       

Curriculum and instruction       

Trauma-informed practices       

Information on community schools       

 
8. Have you received any other professional development that has been particularly useful to you as an 

educator in a community school? Please specify. 
 
 
 
9. What other professional development would be helpful to you as an educator in a community school?  
 
 
 

Impacts of the Community School Model 
 

10. From your perspective, to what extent has the 
transformation of your school into a community 
school led to improvements in the following 
student outcomes so far?  

Large 
impact 

Moderate 
impact 

Small 
impact 

No 
impact 

yet 

Don’t 
know 

School attendance      

Enjoyment of school      

Academic engagement (e.g., class participation, 
homework completion) 

     

Social-emotional development      

Building relationships with adults and peers      

Health and mental health      

Student behavior (e.g., reduction of disciplinary actions 
and referrals) 

     

Academic achievement      

Broadened worldviews      

College and career aspirations      

 
11. What additional supports are needed for students to help them succeed?  
 



 

 

 
 
 
 

12. From your perspective, to what extent has the 
transformation of your school into a community 
school led to improvements in the following staff 
outcomes so far? 

Large 
impact 

Moderate 
impact 

Small 
impact 

No 
impact 

yet 

Don’t 
know 

School staff attendance      

School staff morale      

Teacher quality and pedagogy      

Use of trauma-informed strategies      

School staff retention      

School staff participation in school events and activities      

 
13. What additional supports are needed for staff to implement a successful community school? 
 
 
 

14. From your perspective, to what extent has the 
transformation of your school into a community school 
led to improvements in the following school outcomes 
so far? 

Large 
impact 

Moderate 
impact 

Small 
impact 

No 
impact 

yet 

Don’t 
know 

Supports available to students      

Supports available to staff (eg., PD)      

Supports available to parents      

System for referrals to outside services and resources      

School culture and climate      

Inclusive decision-making process at the school (e.g., through 
the site-based leadership team) 

     

Overall school quality      

 

15. From your perspective, to what extent has the 
transformation of your school into a community school 
led to improvements in the following family and 
community outcomes so far? 

Large 
impact 

Moderate 
impact 

Small 
impact 

No 
impact 

yet 

Don’t 
know 

Parent participation in school events and activities      

Parents’ understanding of school rules and expectations      

Parents feeling welcome in school      

Parent involvement in children’s education      

Parent advocacy skills      



 

 

15. From your perspective, to what extent has the 
transformation of your school into a community school 
led to improvements in the following family and 
community outcomes so far? 

Large 
impact 

Moderate 
impact 

Small 
impact 

No 
impact 

yet 

Don’t 
know 

Parents’ connections to outside resources      

Using input from families and the community to inform 
school practices 

     

Community participation in school events and activities      

Number of partnerships with outside agencies and 
community groups 

     

Views of the community as an asset      

 

 

 
16. What additional supports are needed for families to implement a successful community school? 

 
 
 
 

17.  What do you think has been the greatest achievements of your school after becoming a community 
school? 

 
 
 
 

18.  From your perspective, what are some of the key challenges to community school implementation? 
 
 
 
 
 

Thank you for completing this survey! 

 


